
The Northern Nevada Writing Project Presents: 

Six by Six 
Thirty-six trait-focused, Common Core State Standard aligned  

writing lessons designed by  
Kindergarten and 1

st
 grade teachers 

 

Traits Writing for Little Writers 
 

 

  "In assisting primary writers to conceptualize the traits, teachers 
can bring the lofty yet important trait language into their students' 
repertoire.  By focusing on trait writing using these lessons, 
carefully balanced between process and product, teachers can 
cultivate the knowledge and charm inherent in primary students' 
writing." 
 

-Jodie Black, Coordinator of the Six by Six Guide 
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Introduction to 6 by 6: Traits Writing for Little Writers 
 

 
 

The Northern Nevada Writing Project is a healthy organization 
flourishing around the Reno/Sparks metropolitan area.  
Corbett Harrison, a former Writing Project Director, created 
the dynamic website WritingFix.com.  The NNWP and 
WritingFix exist in a symbiotic relationship serving teachers 
and students in our local region and around the country.  
Through WritingFix teachers are able to access outstanding 
lesson plans incorporating best practices to teach toward the 
Six Writing Traits.  Several teaching guides are available for 

sale on the WritingFix website, including, Writing Across the 
Curriculum, The Six Traits Guide, Constructed Response and 
Going Deeper with Comparison/Contrast.  All of these were 
coordinated by NNWP Teacher Consultants.  Alas, we had no 
guide specifically targeted to the primary grades.   
 
UNTIL NOW!   
 
You are looking at 6 by 6: Traits Writing for Little Writers.  
Classroom teachers, currently teaching the primary grades, 
who have explored how to teach the traits to five and six year 
olds, created this guide.   This group of eager and excited 
professionals took the time to teach each of these lessons in 
their actual classrooms to their actual students.  We know 
these lessons work.  We have tested them.  We know these 
lessons produce good work.  We have included student 
samples.  We know you‘re going to enjoy teaching these 
lessons.  When the group came together to share our work, we 
couldn‘t wait to go back to class and try each other‘s lessons.   
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In order to create a viable focus for traits lessons in the 
primary grades, kindergarten and first grade exclusively, our 
group borrowed a key idea from Vicki Spandel.  In her book 
Creating Young Writers:  Using the Six Traits to Enrich Writing 
Process in Primary Classrooms, (2nd Edition, Pearson 
Education, Inc. 2008, an excellent companion volume to this 
guide), Vicki Spandel explains the idea of ―conceptualizing‖ the 
traits.  Spandel emphasizes that it may be difficult for young 
writers, or pre-writers to grasp the notion of the traits.  So she 
asks teachers to think, ―What is it, really?…[what] is the 

concept underlying each trait.” And how can we, through 
conceptualization, make the ―definition[s] clearer to young 
minds?‖ (p.86)   
 
 

In the way she outlines her ideas of traits as 
concepts, Spandel opens the door wide for 
teachers who wish to think in this way as an 
avenue to bring the trait language in reach for 
students who are generating little, or maybe no, 

text.  For example, she explains that Ideas can 
be thought of as “something to write about.”  

Using the concept of Ideas, Spandel suggests that students 
use lists as a way to capture ideas and hold them for future 
reference (p.90).  In Creating Young Writers, Spandel gives 
advice on how to conceptualize each of the six traits.  Later in 
her volume, she briefly outlines teaching ideas using the traits 
as concepts.  Spandel shares some awesome lesson ideas and 

http://images.google.com/imgres?imgurl=http://images.pearsoned-ema.com/jpeg/large/9780205537020.jpg&imgrefurl=http://www.pearsoned.co.uk/Bookshop/detail.asp?item=100000000249850&h=648&w=506&sz=105&hl=en&start=1&usg=__e8lsMjh-g-E5I6OriD60jS4n5SU=&tbnid=vXVloh43a6usSM:&tbnh=137&tbnw=107&prev=/images?q=creating+young+writers+by+vicki+spandel&gbv=2&hl=en&sa=G
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our group realized right away that conceptualizing the traits 
leads to a plethora of primary writing lessons.   
 
Once our teaching group started thinking of the traits as 
concepts, we couldn‘t stop.  Lessons we had previously taught, 
we rethought in light of conceptualization.  New lessons 
popped into our heads.  The students‘ work and creativity led 
us further still into the traits as concepts.  What a perfect way 
to bring the language of the traits, the concepts of the traits, 
the ―what are they?‖ of the traits, to the littlest writers.   
 

 
 

As a former co-director for the Northern Nevada Writing 
Project, at the invitation of Corbett Harrison, I brought 
together a dozen excellent teachers, six from kindergarten and 
six from first grade, to work on this user-friendly guide.  Our 
group was required to choose a mentor text to marry reading 
and writing literacy in each lesson.  We were required to 
actually teach each lesson to our students and collect real 
student samples.  In this guide, we describe each of these 
lessons to you in a simple-to-follow lesson plan format.  We 
have collected six lessons for each of the six writing traits.  
Our group tried faithfully to provide teachers with lessons that 
help guide the newest writers through the thinking necessary 
to grasp the concept behind each of the traits. 
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The lessons are arranged loosely in each section from easiest 
writing effort necessary to most difficult.  Some of these 
lessons require little or no writing on the part of the students.  
But all the lessons require the teacher to understand what 
oral language throughout the lesson guides the students to 
the understanding of the trait.  These lessons may be 
appropriate for writers from preschool through second grade, 
depending on your student population and their pre-existing 
skills and knowledge.  This makes it easy for you to pick 
lessons appropriate for the writing talents of your specific 
students.  You can find many more primary trait-focused 
lessons on WritingFix.com by clicking on ―WritingFix for Kids.‖   
 
In this new 2012 edition, I have aligned each lesson with one 
of the three Common Core State Standards assigned to K-2 for 

Writing:  Text Types and Purposes.  You can find the Standard 
at the beginning of each lesson under the ―Touchstone‖ 
heading.  You can download a copy of the Common Core State 
Standards from  http://www.corestandards.org/.   The beauty 
of the Common Core is both that many, many school districts 
are adopting them, allowing educators to share common goals 
and language, but also that they are broadly encompassing.  
Rather than a set of specific and possibly tedious skills, the 
Common Core State Standards for writing embrace three 
genres, (opinion, informational and narrative) revision and 
publishing, and research (including from experience and 
sources).  The expansive nature of these standards, speaking 

to what needs to be covered allows teachers to determine how 
to attend to them.  So while I have suggested which genre 
standard (1-3) is most associated with the lessons in this 
guide, you might decide differently.  And within the three 
genres that must be learned, the necessity remains to steep 
your students in the trait language that this guide was first 
created to assist with.   
 

Standards 5 and 6 (4 begins in grade 3), cover Production and 
Distribution of Writing.  While teaching the lessons in this 
guide, much revision will be done during pre-writing sessions 
because during a whole class lesson, text is being negotiated.  

http://www.corestandards.org/
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Since this guide is directed toward primary writers, individual 
student revision might be limited to editing for conventions 
which is mighty important at this stage in a writer‘s life.  We 
have created a careful balance between process and product 
writing in this guide.  Each lesson results in a published 
product, several include a digital publishing idea, but you will 
be able to revise these ideas to include technology based on 
what you have available in your classroom.    
 
Each of these lessons relies on a mentor text that we view as a 
resource for research in every lesson.  Standards 7 & 8 (9 

begins in grade 4), Research to Build and Present Knowledge, 
require students to participate in shared research and writing 
and use experiences and information to answer questions.  By 
using the mentor texts as lesson launches, you will be 
introducing children to research as a learning component.  
Good teachers always tie in students‘ experiences or create 
experiences in class or on field trips to use in writing.  These 
lessons suggest ideas for doing just that.   
 
Rest assured that teaching the lessons from ―6 by 6‖ will 
involve your children in the expectations for all seven of the 
Common Core State Standards for Writing K-2.   
 
We are so happy you have picked up this guide.  We hope it 
will be as useful, fun, exciting and educational for you and 
your students as it has been for us and ours.  If you, like us, 
share a love for writing and for opening the world of writing to 
your students, we know you‘ll use this guide over and over 
again.   
 
Jodie Black 
Reno, Nevada 
2012 
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Our Coordinators:   
 

 
 
 

 
 
Our kindergarten teachers: 

 

 
 
 

Jodie Black is an all day kindergarten teacher at Rollan 
Melton Elementary.  She started the 
kindergarten/tuition-based program in the Washoe 
County School District (WCSD). She has taught primary 
grades for 24 years.  She has a masters in education 
from the University of Nevada, Reno and has earned her 
National Board Certification.  Jodie was the co-director 
of the NNWP for 5 years, during which time she hosted 
the Pinon Poetry Festival.  Coordinating the Primary 

Writing Guide has been a special pleasure for her. 

 

Corbett Harrison has been in education for 16 years in 
the WCSD in Northern Nevada and he has been a K-12 
writing trainer since 2001.  He served as director of the 
Northern Nevada Writing Project (NNWP) for six years, 
and he created the WritingFix.com website.  When it 
comes to great writing lessons, Corbett says the most 
important element is, ―They‘re designed to be fun.‖ 
 
 

 

Brenda Freund has been teaching kindergarten for five 
years at Lincoln Park Elementary.  She has taught for 15 

years, but her favorite experience has been in 
kindergarten, watching her students go from barely able 
to hold a pencil to becoming readers and writers.  
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Dee Lynn Armstrong teaches kindergarten at Rollan 
Melton Elementary.  She has taught for nine years, 
seven of which were in the fourth grade.  She loves to 
write with her kindergarten students especially during 
interactive writing.  Dee Lynn served as a NELIP 
Mentor for two years and is currently working on 
obtaining her ESL endorsement. 

 

Kristy Grow teaches kindergarten at Jerry Whitehead 
Elementary.  She has been teaching for 10 years.  She 
enjoys writing with her students.   Kristy works as a 
writing instructor for NNWP Summer TWIST camp.   

 

Lisa Daines has taught full day, half day and inclusion 
kindergarten for 17 years.  She currently teaches at 
Roy Gomm Elementary.  Giving students the tools and 
inspiration to write is a focus of her language arts 
curriculum. 
 

 

Anne Newlin teaches kindergarten at Marvin Moss 
Elementary.  She has taught kindergarten for 9 years.  Anne 
has also taught first and second grades in her 14 year 
career.  Anne loves to teach interactive writing with her 
kindergarten friends. 
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Our First Grade Teachers:  
 

 
 
 

 
 

 
 
 

 

Leta Rabenstine teaches first grade at Sun Valley 
Elementary.  She uses Writer‘s Workshop in conjunction 
with the Houghton Mifflin series and tricks she‘s learned 
from wonderful teachers (probably you!) throughout her 
20 years in classrooms K-3.  Leta is a Step-Up-to-Writing 
trainer.   

 

Traci Mendoza teaches first grade at Melton Elementary 
in Reno.  She has taught first grade for 12 years.  Traci is 
a National Board Certified teacher and an NNWP Teaching 
Consultant.  She loves doing creative writing, 
incorporating art, with her students. 

 
 

Shannon Allan is a first grade teacher at Alyce Taylor 
Elementary.  She has been teaching for six years.  She is 
currently working with a team teacher and enjoys sharing 
writing ideas with her partner.  Shannon loves to 
incorporate art with her writing lessons. 

 

Jody Dallas teaches at Hugh Gallagher Elementary in 
Virginia City.  Jody has taught first grade in Story 
County for 4 years.  She finds that teaching writing to 
first graders completely exhausts her—but she loves it 
anyway!  Jody became a NNWP teacher consultant in 
2007. 
 

 



© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 9 

 
Some Special Friends:   

 
 

 
 
 

 

 
 

 

 

Karen McGee worked as a primary teacher for 15 years 
and as the Reading Coordinator for WCSD for 15 years.  
Now retired, she volunteers two days a week at Jessie 
Beck Elementary in her grandson‘s first grade and her 
granddaughter‘s fourth grade classrooms.  As a member of 
NNWP for over 20 years, she acted as co-director for two 
years and as an instructor for the Open Writing Project for 

15 years.  She published her writing twice, as a member of 
a team teaching group and as the director of the Homeless 
Literacy Project. 
 

 

Launie Gardner currently teaches English and 
government to high school students at Truckee Meadows 
Community College.  She has taught secondary students 
in Washoe County for 20 years.  She is a former director 
and co-director of NNWP.  She taught English in Romania 
for a semester in 2005.  For this project, Launie acted as 
our editor in chief.  We are very grateful for her corrections 
and suggestions. 
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Concept lessons focusing on Ideas: 
 

I Learn From You, You Learn From Me                            Anne Newlin 

We Went Walking                                                            Jodie Black 
Friendship Pie                                                                 Lisa Daines 
The Important Thing About a Dad                                   Jodie Black 

Spring!                                                                            Karen McGee 
Squiggle                                                                          Shannon Allan 

 
________________________________________________________________________ 
 

 

What are ideas really?  This is the concept our students need to 

understand to enter the world of writing.  On the most basic level ideas 
are what we think.  Often the role of the teacher is just to help students 
think of what they are thinking.  The next step is to grasp and hold those 

thoughts until they can be recorded.  Once students think up ideas to 
write about, next we need to help them transfer ideas from the mind 

space to the paper space.  Shannon Allan, one of our contributors said, 
―Students are experts on their lives…the things that happen to them 
everyday.  These are their ideas.‖  Jody Dallas followed up this thought 

with, ―getting students to realize that those experiences are unique and 
worth describing‖ is the mission of the teacher. 
 

The lessons in this section are useful in guiding the teacher in how to 
guide students toward the concept of ideas.  Here we give you concrete 

examples of how to model for students the conceiving, collecting and 
recording of ideas.  Students are encouraged to share lots of ideas from 
their personal experiences or from shared classroom experiences.  

Because these lessons center on ideas as a concept, they can be taught, 
limited or expanded, depending on your student population and the time 

of year you choose to use them.         

“It is important that we allow 

kindergartners and first graders time 

to talk first, before writing.  It helps 

them spark ideas.”  Kristy Grow 

Ideas are what we think about! 
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I Learn From You, You Learn From Me 
 

 

Tie-Ins 
Trait: Ideas – The concept focus is Ideas as new skills we can learn.  Our friends 

introduce us to and teach us new things at school.  Friends help us incorporate new 
ideas.  Our friends learn from us as well.  
Topic:  Language Arts   

Touchstone:  Writing Standard 2: Informative/Explanatory:  During the lesson, the 
children explain what they are learning from friends.  

 

 

 
 

Reading:  My ―Friends‖ by Taro Gomi  
During a lengthier unit on Friendship, I read this book aloud to my students several 

times.  Eventually the children role-play the activities the main character is learning.   
 

Talking:   
 

Step 1:  After reading and acting out the story we brainstorm and chart what we have 
learned to do from our friends in our classroom (swing, hopscotch, tie shoes, write…).  
The teacher may really need to ―plant‖ ideas for the students and add sketches to the 

ideas on the chart to help support the students in their illustrations. 
 

Step 2:  I make sure that each student shares with me orally what it is they will be 
writing about so that they can go back and illustrate their story (although by the time 
they return to their table they might have forgotten their idea!). 
 

 

Writing:   
Students each write one page to be part of a class book.  Because this is early in the 
year, I give the students a template:  I learned to _____ from my friend _____.  The 

students are responsible for dictating to me what to write in the first blank, filling in 
their friend‘s name (by using the name chart), and for illustrating their page. 
 
 

 

 

http://images.google.com/imgres?imgurl=http://www.chroniclebooks.com/images/items/0811847/0811847861/0811847861_large.jpg&imgrefurl=http://www.chroniclebooks.com/index/main,book-info/store,books/products_id,5296/&h=475&w=432&sz=79&hl=en&start=4&um=1&tbnid=PuFkNYELiHZSqM:&tbnh=129&tbnw=117&prev=/images?q=my+friend+by+taro+gomi&um=1&hl=en&rls=HPID,HPID:2006-34,HPID:en
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Tools:  picture book, chart paper, markers, student template, crayons, pencils, name 
chart (pictures of students and their first names) 
 

 

 
 
 

Publishing:  Since we write this book early in the year, I read it aloud to the class 
several times to make sure that when the book becomes part of our class library, the 
children are able to access the text independently.  
 

 

     
Class brainstorming chart.             Kelly works on her individual page. 
 

 

Credit:  This is my own adaptation and depending on the time of year the students 
could independently write their own books or even adapt the template to include 

things you have learned to do from other animals or family members.  For example 
this could be a Mother‘s Day project by changing the template to say:  
         I learned to _____ from my mom. (Thanks to Jodie Black for this idea!). 
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We Went Walking 
 

 

Tie-Ins 
Trait:  Idea Development – The concept focus is Ideas as symbols. Symbols can be 

arranged into patterns to develop organization.  Symbols represent ideas. 
Topic: Social Studies, Science, Reading, Math 
Touchstone: Writing Standard 3:  Narrative: Student product is a simple two part 

narrative about what we saw on our nature walk.  Addresses Standard 8 by recalling 
information from experiences. 

 

 

Talking: 
 

1. While on a field trip to a local nature study area, I took many pictures of the 
environment, animals and plants we were seeing.  I developed these into 4x6 

prints.  
 

2. The next day in class, the children and I created a list of symbols to represent 
important things we had seen on our trip.  I drew simple icons to represent our 
ideas, symbols that would be relatively easy for the children to recreate.  If you 

cared to devote the time, this entire list could be done as an interactive writing. 
 

 
 

3. At the conclusion of this portion of the lesson, the children took a ―picture walk‖ 
to look closely at all the photos from our trip. 

4. The children chose one photo to glue to their book page.   
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Reading:   “I Went Walking‖ by Sue Williams and Julie Vivas 
―Brown Bear, Brown Bear, What Do You See?‖ by Bill Martin Jr. and Eric Carle 
These mentor texts share a very similar pattern, lending themselves to many 

adaptations for primary students.   
 

 

Writing: 
1. After creating the list of items and representative symbols as a class, the 

children determined which pattern they were going to create on their book 
pages.  I encouraged them to choose symbols that might reflect somehow the 

photograph they had glued to their page. 
2. To be excused to begin their practice pattern, the children had to tell their 

pattern to me orally. 

3. The children created their pattern of symbols on a strip of construction paper 
divided into eight sections.  They did this with pencil and I checked the patterns 
for accuracy. 

4. While the children worked to reproduce their pattern in color in the area 
surrounding the photo on their book page, I made my way around the classroom 

to take dictation.  Jakob wrote, ―I went to the river and what did I see?  I saw a 
bear skin looking at me.‖  Mekayla wrote,  ―I went to the river and what did I 
see?  I saw poison plants looking at me.‖  Aiden wrote,  ―I went to the river and 

what did I see?  I saw the bug hotel looking at me.‖ 
 

 

 

Tools:  Photographs of any field trip or unit of study, enough for each child to have 
one, 12x18 white construction paper cut into 4x12 inch strips and then folded into 8 

sections each for the pattern practices, possibly a template for the book pages 
indicating the sentence pattern you choose to use.  
 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://images.bestwebbuys.com/muze/books/61/9780152056261.jpg&imgrefurl=http://www.bestwebbuys.com/I_Went_Walking-ISBN_9780152056261.html?isrc=b-compare-otherver&h=254&w=260&sz=19&hl=en&start=3&tbnid=hQ-fAkAFNfFu-M:&tbnh=109&tbnw=112&prev=/images?q=i+went+walking+by+sue+williams&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51CKADJ01EL.jpg&imgrefurl=http://www.tomeraiders.com/details.cfm/0805047905/Books/Brown-Bear-Brown-Bear-What-Do-You-See.html&h=500&w=353&sz=43&hl=en&start=4&tbnid=8q6Db2Mni4WYYM:&tbnh=130&tbnw=92&prev=/images?q=brown+bear+brown+bear+by+bill+martin+jr.&gbv=2&hl=en&sa=G
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Publishing:  To get ready to make our final patterns on the book pages, the students 
mentally determined their patterns, told them to me orally and then practiced 

recreating them in pencil on a practice paper.   
 

        
 

Product: Class Book 
 

                 
Hana wrote, ―I saw rocks looking at me.     Hannah wrote, ―I saw skulls looking at me.‖ 

Her pattern is, plant, rocks, water.             Her pattern is, sun, bird, lookout.  
 

 

Credit:  We modeled our text on the ideas from both ―We Went Walking‖ and ―Brown 
Bear, Brown Bear, What Do You See?‖  I believe the idea to incorporate the symbol 

patterns is my own, but based on Spandel‘s concept that patterns can hold ideas.  
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Friendship Pie  
 

 

Tie-Ins 

Trait: Ideas –The concept focus is using Ideas to communicate the message that 

putting effort into being a good friend can influence how others feel about you, and 

how you feel about them.  Sometimes children feel another does not like them, 
possibly because of an isolated incidence.  They may choose to label that other person 
as ―not a friend.‖  Along with the idea of choosing to be a good friend, goes the idea of 

getting to know someone before you make that assumption. 

Topic:  Language Arts 
 

Touchstone:  Writing Standard 2: Informative/Explanatory:  Students get a chance to 

explain how to make and keep friends, so important in school and life.   
 
 

 

Talking:  With Valentine‘s Day coming up, we had been talking a lot about friendship 
and being a good friend.  As a unique twist to the theme of friendship, I chose to read 
to the class the book ―Enemy Pie.‖  Before reading the book, I asked the students if 
they knew what an ―enemy‖ is. Most of them described an enemy as someone mean, a 

bully, or someone who you do not like.  I asked them if they had ever had an enemy. 
This led into a lively discussion of enemies they had when they were in preschool.  
They had lots of stories of what their enemy had done and why they didn‘t like them. I 

asked if they had any idea how to get rid of an enemy.  This led to another lively 
discussion including options ranging from ignoring them to stabbing them in the eye 

with a sword. Interest in this topic was very high as we prepared to read the book. 
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Reading:  “Enemy Pie‖ by Derek Munson- The focus of this book is that the best and 

most reliable way to lose an enemy is to get to know them and be a good friend.   The 
little boy who narrates the story learns this lesson when a new kid, Jeremy Ross 
moves into the neighborhood.  Jeremy has a birthday party but does not invite the 

narrator.  The narrator‘s feelings are hurt and as a result, he puts Jeremy in the first 
and only spot on his ―Enemy List.‖  Fortunately the narrator‘s father knows a sure fire 
way to get rid of an enemy. This involves inviting them over for ―Enemy Pie.‖  The 

recipe is an old family secret. While the father is making the pie, he gives the narrator 
a very important job. He is asked to spend the whole day playing with his enemy and 

to pretend that he is actually having fun.  By the time the pie is cooked and ready to 
be served, the narrator has made a new friend.   

 

 

Writing:  We did this writing project over several days in different forms.   
Day 1: After reading the book and discussing the main idea, we did a Shared Writing 

project as a class.   A list format entitled, ―How to Lose Your Best Enemy‖ was used, 
and generated new ideas of how to turn an enemy into a friend.  Students suggested 
inviting an enemy to a birthday party, making a play date, letting the enemy hold a pet 

hamster, and inviting the enemy to go to Disneyland.  
Day 2: During journal time, I had each student make his own list based on our class 

list.  I gave the students the choice of either writing a list of three ideas or making a 
picture list.   For the students who chose to draw their list, I took dictation and wrote 
down their three ideas. Some of their sentences included, ―You can talk it out‖, ―You 

can share your yo-yo,‖ ―Give them a Valentine,‖  ―Make them a necklace,‖ and ―Give 
them a cookie.‖ 
Day 3: Students chose an idea from their list and illustrated it.  I took the matching 

sentence that students had generated in their written or picture lists and wrote them 
on a strip of paper. Students copied that sentence and added it below their 

illustrations.  All the students‘ pages were compiled into a class big book. 
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Tools:  I developed a template for the student written list and a template for the 
student picture list. 

 

 

Publishing:  All student papers were laminated and bound into a 12x18inch class big 

book.  The book has been added to our class library.  Students can reread the book 
and it can be shared with the class to revisit ideas on how to be a good friend.  In 
addition, it can be used as a tool for working through friendship conflicts as well as 

teaching new students about our classroom community.   
 

                    
 

Coleman wrote: ―You could give them a valentine.‖  Nico wrote: ―You can talk to him.‖ 

 

 

Credit:  Original Idea 
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The Important Thing About a Dad 
 

 

Tie-Ins 
Trait:  Ideas—The concept focus is people as the embodiment of Ideas.  The way our 

fathers love and care for us can be captured and held by writing down those ideas.  Be 
sensitive to the fact that some students may wish to make a project for a significant 
male role model in their lives.    

Topic:  Language Arts, Social Studies: Holidays and Customs 

Touchstone:  Writing Standard 1: Opinion:  Allows children to express their opinions 

about why their father‘s are so important to them.   
 

 

 

Talking:   
Day 1: On our first reading of ―The Important Book,‖ the children and I took notice of 

the structure of the descriptions of the objects in the book.  I immediately tied this 
structure to our plan to make a Father‘s Day project.  At this time the students shared 

orally an idea about how their Dad is important to them.  I encouraged each student 
to speak a complete sentence: The important thing about my dad is he cooks dinner.  
The important thing about my dad is he makes money.  The important thing about my 
dad is he helps me learn things.  
 

Day 2: I taped about twenty pieces of white copy paper to the front board.  As the 
students shared their ideas about Dads, I wrote them on the pieces of paper.  To 
conclude this session we reread our collected ideas.  Here are some of our ideas:  He 
plays with me.  He teaches me to play baseball.  He loves me.  He rides bikes with me.  
He tucks me in.  He takes me places.  He works hard.  He tickles me.   
 

 

 
 
Reading:  ―The Important Book‖ by Margaret Wise Brown.  The structure of this 

mentor text leads to a plethora of writing ideas.   
 

 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://images.amazon.com/images/P/0064432270.01.LZZZZZZZ.jpg&imgrefurl=http://debbiehautzig.com/book_detail.asp?obj_id=20117&coll_id=1345&objcl_id=15167&h=475&w=338&sz=41&hl=en&start=2&tbnid=4DmoplHDUL1I4M:&tbnh=129&tbnw=92&prev=/images?q=the+important+book+by+margaret+wise+brown&gbv=2&hl=en&sa=G
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Writing:   
Day 3:  I placed the ideas from the previous session on our working tables.  Using the 

―Fathers are Important Template Rough Draft‖ the students roamed around the tables, 
reading and choosing ideas relevant to them.  Students sat next to an idea and copied 

it onto the template.  As they completed the templates, I was available to edit the 
drafts.  This was a necessary step because each student needed help to make the 
pronouns sound right within the template format.  

 
Day 4:  Now using a blank ―Fathers are Important Template Final Copy‖ the students 
copied the text from the rough draft onto the final copy.  I quickly fixed any simple 

mistakes as the students finished. 
 

 

 
 

Tools:  9x22 inch tag with a big necktie traced and sectioned (I had a parent helper 
make these for us), tempera paints, two ―Fathers are Important‖ templates 
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Jessie‘s necktie reads, To Dad, Love Jessie, The important thing about a dad is he buys 
us pets.  He also cooks us dinner.  And he makes money.  But my Dad loves me.   
 

Publishing:  
 

Day 5:  Students painted their big neckties with pleasing colors of tempera paints.  
While those dried, students cut out the text section of their templates.  We glued the 

text sections on the necktie sections in the correct order.  I laminated all the neckties. 
 
The students practiced reading their projects independently and to partners to be sure 

they would be able to read them to the man who mattered.  The children took their 
neckties home in time for Father‘s Day. 
 

 

Credit:  An original idea based on the mentor text structure.  
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Spring! 

 

 

Tie-Ins 
Trait:   Ideas—The concept focus is Ideas as images.  We hold certain images of the 

seasons in our heads.  When we think of spring, our ideas of spring help us to write on 
the topic.   
Topic:  Science: Seasons,  Writing: Poetry, Reading 

Touchstone:  Writing Standard 2: Informative/Explanatory:  Students explain the 
characteristics we associate with springtime.     
 

 

Talking:   
Day 1:  After reading the book, ―So This Is Spring‖ by Jean Fritz and talking through 
the wordless book, ―The Spring Hat‖ by Madelaine Gill, we asked the students if they 

knew what season was commencing this week.  We then revisited the song I had 
written called ―Seasons‖ (attached), which we sing to the tune of ―These Are a Few of 

My Favorite Things,‖ and we focused on the Spring verses.  Students were then asked 
to search their yards for signs of spring and bring any examples to class for the next 
day. 

 
Day 2:  As we looked at things like buds, crocuses, pussy willows, daffodils, and 
forsythia, we talked about why spring creates these changes.  To remind the students 

about the lengthening of days and sunlight, we reread parts of Jean Craighead 
George‘s book, ―Dear Rebecca, Winter Is Here.‖  In the book, we reread the lines, 

―Winter is here.  It is here, but you can‘t touch it or serve it snacks.  You can‘t read it a 
book or make it do anything.  But it makes us do all sorts of things.‖  Then we posed 
the question, ―Do you think that it is the same for Spring?  What kinds of things do 

you think Spring makes us do?‖  To help facilitate the talk, I brought pictures from 
Google Images depicting things that we do in spring such as planting a garden, having 

a yard sale, wearing cooler clothes, playing soccer, and noticing the arrival of robins 
and baby animals.  As we talked, I glued the pictures onto a large piece of mural paper 
with the word Spring in the middle and labeled the pictures, creating a Content Word 

Wall. 
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Reading:   “So This Is Spring‖ by Jean Fritz      ―It‘s Spring‖ by Samantha Berger 
 

                                                
 

   

―Spring is Here‖ by Taro Gomi 
 

 
 
―Dear Rebecca, Winter Is Here‖  

by Jean Craighead George 
 

   
     

 

 

Writing:   
Day 3: Using Marcia Freeman‘s tool, The Fist, I showed the students how we can use 

our fists to organize our ideas, i.e. closed fist equals the main idea, fingers equal 
supporting details, re-closed fist equals a restatement of the main idea.  For example, I 

held out my fist and said, ―Spring is here.‖  As I raised each finger, I said something 
like,   ―Days stretch longer, crocuses poke out of the ground, robins hop in my yard, 
pussy willows bloom on the ditch trail, snow is melting from the hills.‖  I then put my 

hand back into a fist and said, ― I like Spring.‖  We practiced using The Fist several 
times orally, using The Spring Mural as a guide. 
 I then charted several possible main ideas for the students such as, ―Spring 

is…,‖ ―Spring means…,‖ ―It‘s Spring,‖  ―Have you seen Spring?‖  We sent the most able 
students back to their seats to write their Spring poems independently while I kept the 

most needy students with me to support their writing.  We supported the rest of the 
students at point of need. 
 

http://images.google.com/imgres?imgurl=http://comsewogue.k12.ny.us/~rstewart/k2001/Themes/spring/itsspring.gif&imgrefurl=http://comsewogue.k12.ny.us/~rstewart/k2001/Themes/spring/spring.htm&h=149&w=100&sz=4&hl=en&start=3&tbnid=NHkxNpgMg1ofGM:&tbnh=95&tbnw=64&prev=/images?q=it's+spring+samantha+berger&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://cdn.harpercollins.com/harperimages/isbn/large/0/9780064434270.jpg&imgrefurl=http://www.harpercollins.com/books/9780064434270/Dear_Rebecca_Winter_Is_Here/index.aspx&h=333&w=400&sz=44&hl=en&start=1&usg=__rgXy3XQL50QjiFb-2CiCYdWhaI8=&tbnid=qrBpX1voXoTHgM:&tbnh=103&tbnw=124&prev=/images?q=dear+rebecca+winter+is+here&gbv=2&hl=en&sa=G
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Non-fiction Writing Strategies by Marcia Freeman contains ―The Fist.‖ 
 

              
 

 

Tools:  A Spring Mural with labeled pictures for a Content Word Wall 
            Real found objects such as flowers, grass, nests, buds, Easter eggs and candy 

            Marcia Freeman‘s tool:  The Fist 
      A chart with possible main ideas listed 

   Copy of the song titled ―Spring‖ 
 

Seasons  
(Sung to the tune of: These Are a Few of My Favorite Things) 

 
SPRING 

Snow flowers poking through carpets of needles, 

Young trees as new homes for families of beetles, 

Snow water melting to fast moving streams. 

Springtime is nature just building up steam. 

 

Birdsongs surround me; look at the nest. 

Daffodils, tulips, forsythia are best. 

Springtime is bursting with everything new. 

These are the things I like.  How about you? 

 

SUMMER 

Bright paneled beach balls; sand dabs and sand castles, 

Picnics and trail rides on horses with tassels; 

Running though sprinklers and climbing up trees. 

These are a few things summertime brings. 

 

Floating on rafts in the afternoon sun, 

Boating with friends and waterskiing fun, 

Lazy and hazy and crazy it’s called. 

In summer you can do nothing at all. 

 

FALL 

Wind driven kites with long, streaming tails, 

Pumpkins and cornstalks and hay tied in bales, 

Raking then jumping through bright colored leaves. 

Harvesting apples and bringing in sheaves. 

 

Ghosts and goblins and Halloween ghouls, 

Tricking and treating and bending the rules. 

Eating too much turkey and hot pumpkin pies 

http://images.google.com/imgres?imgurl=http://images.biggerbooks.com/images/d/5/376/9780929895376.jpg&imgrefurl=http://www.biggerbooks.com/book/9780929895376&h=187&w=187&sz=9&hl=en&start=1&usg=__HeAHX736ac49LZNb9R6fhWxr4Mg=&tbnid=S0dmAK78F9eVbM:&tbnh=102&tbnw=102&prev=/images?q=non+fiction+writing+strategies+by+marcia+freeman&gbv=2&hl=en&sa=G
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Fall is a time to give thanks for our lives. 

 

WINTER 

Icicles hanging in glimmering rows, 

Frosty the Snowman, a button his nose, 

Christmas trees bursting with bright colored balls, 

Ribbons and tinsel and dolls wearing shawls. 

 

Children in snowsuits and horses with bells, 

Red sleigh on runners; hot cider as well, 

Forests all sparkling with snow-covered trees. 

These are the winter things I like to see. 

 

 

 

Publishing:  When all the poems were completed, we had an Author‘s Chair.  Students 
read their poems to the entire class.  The audience was encouraged to quietly use the 
―Fist‖ idea, as authors read, to remind themselves of the structure of the poems.  All of 

our poems were added to the Spring Mural.  Our mural included all of our spring 
collected items, our spring images and our poems.   

 

     
 

Caden writes:  ―I Know It‘s Spring!‖ 
 

The bugs are growing, Butterflies are flying around, Buds are growing on trees,    
Bears are waking up, Grass is getting green.  I love spring.  
 

 

Credit:  Mrs. Megan Condon, First Grade Teacher, Jessie Beck Elementary, Reno, NV 
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Squiggle 

 

Tie-Ins 
Trait:  Ideas – The concept focus is Ideas as a squiggle. Ideas can come from 

anywhere and you can, in turn, write about anything.  The squiggle allows us to 
challenge our minds for ideas.  
Topic:  Writing, Reading 

Touchstone:  Writing Standard 1: Opinion:  Students must express opinions about 
what the ―squiggle‖ looks like.   
 

 

 

 
 

Reading:  ―The Squiggle‖ by Carole Lexa Schafer 

 
Talking:  I read this story aloud to my students. Together we discussed what creative 

things the little girl made her string into. The students also offered up what they would 
have made the girl‘s string into. This opened up the topic of how we all see something 

different in the same line, squiggle, or picture.  
 

 

Writing:  Students used their own creative vision and talent to turn a squiggle into a 
masterpiece.  They used crayons to color background and details, anything that 

helped make their squiggle into a picture. Using the lines underneath their picture, 
students wrote a story or explanation to go with the squiggle. I used this as a center 
activity. Students can use this writing center throughout the year.  At the beginning of 

the year I usually see a lot of roller coasters, snakes and worms. The writing at the 
beginning is also very basic, ―rollercoaster‖ or ―I like roller coasters.‖ Little writers tend 
to use words they know and remember from kindergarten. By the middle of the year I 

start to see more stories being created. ―This is my rollercoaster,‖ or even ―Once upon 
a time I went on a scary rollercoaster and…‖ This all depends on the creativity and 

expressiveness of your students and when in the year you start this project with them. 
 

 

Tools:  Piece of paper for each student with a squiggle drawn on top and lines for 
writing on the bottom. I pre-made and had bound books for each student that had a 

variety of different squiggles already done for them to choose from.  They used these 
books throughout the year.  
 

 

 

http://images.google.com/imgres?imgurl=http://www.educationworld.com/a_books/images/creativebieimage2.jpg&imgrefurl=http://www.education-world.com/a_books/books131.shtml&h=275&w=240&sz=11&hl=en&start=1&tbnid=HaYMF_L2B9jlnM:&tbnh=114&tbnw=99&prev=/images?q=the+squiggle+by+carole+lexa+schafer&gbv=2&hl=en&sa=G
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Publishing:  I used this as a center during our literacy block time. The students would 
choose any squiggle from their Squiggle Books to make into beautiful pictures and 

then write an outstanding story to go with their illustrations.  Students could choose 
to share their ‗squiggle stories‘ with the class at the end of the day. 
 

    
Jeffery wrote: ―My kite is falling.‖ 
 

   
Daphne wrote: ―The lightning struck on a stormy day.  It hit a house and Chucky 

Cheese.‖  
 

 

Credit:  Putting the squiggles in a bound book was an idea I had, but the original idea 
and mentor text came from my aunt and expert teacher, Sandy Madura. 
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Concept lessons focusing on Organization: 
 

My Favorite Toy                                                                  Jodie Black 
Countdown Puppies                                                           Anne Newlin 

Environmental Alphabet                                                     Jodie Black 
Band-Aid Rescue                                                                Lisa Daines 
Recipe for a Snowman                                                        Karen McGee 

Martin Luther King Jr. Biography                                       Karen McGee 

 

 

 
What is organization really?  Organization is the concept we develop to 
help students understand that there are a variety of ways to hold and 

record ideas.  Organization can take many forms. By teaching students 
to recognize organizing principals all around them and by introducing 

and practicing different organizing techniques, teachers assist students 
in developing a key writing strength.  Drawing, graphic organizers, time 
lines, patterns, lists, and sequences give students avenues for collecting 

their ideas in a concrete format.  Anne Newlin states that at the very 
beginning ―organization is pictures and words matching.‖   

 
In her kindergarten classroom Lisa Daines says ―organization can be 
using pictures and/or words to tell a story with a beginning, middle and 

end.‖  These lessons begin with basic patterning and move through the 
most well known kindergarten sequences, counting and the alphabet, 
and conclude with some multi-genre approaches, writing recipes and 

constructing timelines.  In this section teachers have a way to 
incorporate lessons addressing the concept of organization all through 

the year.  The students‘ work results in a variety of useful written 
products.   
 

 
 

Organization is how we put together what we think. 

“In kindergarten and first grade 

organization might look like drawing 

first to hold ideas.”  Traci Mendoza 
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My Favorite Toy 
 

 

Tie-Ins 
Trait:  Organization –The concept focus is Organization as patterns.  Patterns are 

organized sequences.  Good writing has an organized sequence. 
Topic:  Language Arts, Mathematics; patterning.  
Touchstone:  Writing Standard 2: Informative/Explanatory: Using a combination of 

writing and illustrating, students explain their favorite toy. 
 

 

Talking: 
1. All of the math work on patterning that we do prior to this lesson, as part of the 

math curriculum, aids our effort for this writing. 

2. As a class, we made a list of favorite toys: Bratz, blocks, Barbies, trucks, Sponge 
Bob, Polly Pockets, wigs and yoyos are some of the ideas we came up with.  

Each child then chose one toy to represent as part of their project 
 
 

 

 
 
Reading:  ―Beep, Beep, Vroom, Vroom!‖ By Stuart J. Murphy and Chris Demarest 
The math tie-in with patterning makes this book useful for many writing ideas.  We 

borrowed the idea of favorite toys for our class book. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://www.thereadingnook.com/image_manager/attributes/image/image_1/0064467287_large.jpg&imgrefurl=http://www.thereadingnook.com/math/&h=390&w=475&sz=59&hl=en&start=8&tbnid=pQMXIw8s77xTsM:&tbnh=106&tbnw=129&prev=/images?q=beep+beep+vroom+vroom&gbv=2&hl=en&sa=G
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Writing:   
1. Since we did this lesson early in the year, I wanted to reduce the fine motor 

work that can be so strenuous for kindergartners and can prevent having a neat 
and complete product in a reasonable time frame.  On the ―toy pattern template‖ 

the kindergartners did several practice drawings of their toys with black pens. 
 
2. The students cut out their best toy pictures and glued them to the class 

template.  I made about eight copies of those templates and had a parent helper 
cut them apart and clip individual toy pictures together. 

 

3. The students glued their own toy pictures to the ―favorite toy template‖ and let 
them dry. 

 
4. We decided to ―shop‖ for our color words prior to coloring the toys, but either 

order would work.  Students arranged the color words in a pattern of their 

choice at the bottom of the favorite toy template.  I checked them before they 
glued! 

 

5. Students colored the toys to match their chosen color word pattern. 
 

6. I provided post-it notes with the toy names spelled out so the children could 
transfer the toy name into their favorite toy sentences.  If you did this later in 
the year, transitional spelling would be an option. 

 

 

 

Tools:  See ―toy pattern template‖ and ―favorite toy template‖ (enlarge to 11x14) 
following this lesson.  We used the toy pattern template for both the practice drawings 
and to create a series of whole class templates for copying.  I made sheets of color 

words on the computer and printed them in colors.  I had a parent helper cut them 
out, but there are many ways you could to this. 
 

 

 

 

Publishing:  At first we posted our toy patterns in the hallway, one of our favorite 

places to ―read the room.‖  Later we made our projects into a class book.  This book 
became one of our favorites for reading and rereading.  Eventually the children all 
knew each other‘s favorite toys. 
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Katie‘s favorite toys were Barbies in a red, pink, yellow pattern. 
 

 
Nayada‘s favorite toys were dogs in a yellow, black, yellow pattern. 
 

 
Tate‘s favorite toys were airplanes in a blue, green, blue pattern.  
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Preparation: 
This is a sample of the ―Toy Pattern Template‖ students used to practice their 

individual drawings.  This example shows the accumulated drawings gathered for 
copying.  Toy Pattern Template follows this lesson.   
 

 
 

Credit:  I developed this idea using the toy pattern theme in 
―Beep, Beep, Vroom, Vroom.‖ 
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Name _______________ Toy Pattern Template 
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Countdown Puppies 
 

 

Tie-Ins 
Trait:  Organization –The concept focus is Organization as number sequence.  

Students are familiar with the organization of counting books from an early age.   
Using a counting sequence for a kindergarten book allows students to use previous 
knowledge to access the text.  

Topic:  Writing, Reading, Math 

Touchstone:  Writing Standard 3:  Narrative: Negotiating text as a whole class, 

students write a rhyming narrative about what happens to each of a series of puppies. 
 

_____________________________________________________________________________________ 

 

 
 
Reading:  ―Ten Little Puppies‖ adapted by Elena Vazquez   

This is a Houghton Mifflin big book. The little boy starts out with ten puppies, and one 
by one the puppies leave until he has zero, but when the doorbell rings there are ten 

new puppies waiting to come in. We read this book for a week as a Shared Reading 
and as the students became more familiar with the story, they naturally began to talk 
about other things the puppies could do which naturally led into a rewrite. 
 

 
Talking:   

1. After the shared reading, we interactively wrote a new version of the story.  

Starting with ten puppies is a daunting task, so we began with three puppies 
and counted down to zero. We borrowed our pattern from 10 Little Puppies:  

 

I have _____ puppies.  One went to _____.  Now I have _____. 
 

          We negotiated the rhyming couplet together. 
 

2. When we counted down to zero puppies, the next sentence strip reads:   

 
Ding! Dong!  Now I have three ____. 
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3. When the interactive writing is complete, the sentence strips go in a pocket 
chart along with clip art images to go with the words.  The students take turns 

manipulating the story by matching the sentences and the pictures and then we 
practice pointing and reading. 

 
 

 

 

Writing:  When the students have had ample time manipulating the pocket chart, I 
type up the words into individual books to be illustrated, leaving the last sentence 

blank for the students to fill in with vocabulary of their own choosing (i.e. ―Now I have 
three dinosaurs.‖) 
 

 

Tools:  big book, sentence strips, markers, boo-boo tape, clip art images of puppies 

and what they wander off to do, individual student books, crayons 
 

 

Publishing:  Our interactive pocket chart can be read and reread by the students 
during centers or ―read the room‖ times.  We read our individual books by ourselves, 

to partners, to cross-age buddies and eventually to our parents when the books go 
home.  

 

     
 
Shannon manipulates and reads the pocket chart and illustrates her individual book. 
 

 

Credit:  This is my own adaptation.  Depending on the time of year the students could 

independently write their own books. 
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Environmental Alphabet 
 

 

Tie-Ins 
Trait:  Organization—The concept focus is Organization as sequencing.  Our 

sequence is the alphabet, a sequence we concentrate on deliberately in kindergarten.   
Topic:  Language Arts: writing, phonics, reading. 
Touchstone:  Writing Standard 1: Opinion:  Using technology an analogy, students 

express opinions about the nature and shape of objects in their environment while 
experiencing the alphabet wherever they look.   

 

 

Talking:  During the fall, when we are concentrating very hard on learning the letters 
of the alphabet, we decided to make an alphabet book based on the environmental 
alphabet idea found in ―Alphabet City.‖  First, we spent a couple of short sessions 

looking for the alphabet hidden in the environment of our classroom.  We found the 
bookcase looked like an ―F.‖  The book cart looked like an ―A.‖  The globe and its axis 

formed a ―D.‖  On about the third day the children began taking home one of a pair of 
disposable cameras.  The cameras were in a ziplock bag along with a note to parents 
and some examples of environmental letters that I had taken in my own home.  In 

addition, each camera packet contained a card indicating which letters the family was 
responsible for finding and photographing.  We hoped that each camera would go 

home one day and come back the next.  It worked!  We had all the letters, capital and 
lower case photographed inside of two weeks.  Each morning, as cameras were turned 
in, the children loved sharing what they had photographed to represent their assigned 

letters. 
 

 
 

     
 
Reading:  ―Alphabet City‖ by Stephen T. Johnson 

Stephen Johnson finds the alphabet represented by small and large architecture all 
over a city.  Environmental print, at its most basic, gave us the inspiration to make 
our own environmental alphabet book.  

―Q is for Duck‖ by Michael Folsom and Mary Elting 
In this book, ―Q is for Duck. Why?  Because a duck quacks.‖  We loosely based our 

sentence structure on the idea from this mentor text.   
 

 

 

http://images.google.com/imgres?imgurl=http://www.psychobabyonline.com/site/scpics/tmb/2071/ALPHABET_CITY.jpg&imgrefurl=http://www.psychobabyonline.com/site/epage/41866_533.htm&h=639&w=500&sz=83&hl=en&start=1&tbnid=Ma75H1nVxYBV5M:&tbnh=137&tbnw=107&prev=/images?q=Alphabet+City+by+Stephen+Johnson&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://images.bestwebbuys.com/muze/books/58/9780808534358.jpg&imgrefurl=http://www.bestwebbuys.com/Q_Is_for_Duck-ISBN_0808534351.html?isrc=b-search&h=254&w=194&sz=11&hl=en&start=17&tbnid=qdmM82FgYp8n1M:&tbnh=111&tbnw=85&prev=/images?q=Q+is+for+Duck+by+Michael+Folsom&gbv=2&hl=en&sa=X


 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 41 

 
Writing:   

** Note--As it turned out, not all of the photos were of good quality, so be prepared for 
that.  I took several extra pictures of missing letters from around our classroom and 

needed an extra day to get those developed.  If you were taking all the pictures in the 
classroom with a digital camera, that problem would be solved, but you would miss 
the fun of including the families in the planning for this project.   

1. Once we had a representation of each letter, the children chose which letter they 
would be adding to our alphabet book.  Most had a picture of a letter they had 
photographed at their own homes, but not everyone did.   

2. We spent one session sequencing ourselves according to the letter photo we 
were holding.  

3.  I called the children to the front of the room one at a time.  Each child shared 
their photos, indicated what letter was represented and recited the sentence 
pattern we had decided upon.  ―A ‗K‘ can be some brooms because brooms look 

like a ‗K‘.‖  ―A ‗Q‘ can be a tub handle because a tub handle looks like a ‗Q‘.‖  
This repeating sentence pattern, using several high frequency words, helps us to 
read and reread this book beginning early in the year.   

4. As the children shared and recited the sentence pattern, I used a simple 
template to fill in the specifics of their letter. 

5. At another session, the children copied their sentences onto pieces of 9x12 
white construction paper. 

 

 

Tools:  Camera kits (I had two of them).  In large ziplock bags, I packed a disposable 

camera, a laminated letter to parents and a laminated sheet providing environmental 
alphabet photo examples.  In addition, each bag held a card with assigned letters 
indicated on it.  You can adjust how many letters each child is responsible for 

depending on the size of your class.   
 

 

Publishing:  The children glued their photos to the white paper.  In addition, my 
students used a session in the computer lab to type a large font alphabet and print it.  

Each child glued an alphabet near their photos and with a yellow crayon, highlighted 
the letter represented, further enriching our sequencing focus.  We spent time 
sequencing all the letter pages A through Z, then bound them into a class book.  This 

book, available in our class library, is read and reread throughout the year, the 
sequence and the sentence pattern making it accessible to even the most limited 

readers. 
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Nayada glues her alphabet to her book page. 
 

 

 

Kaden‘s page reads, ―A ‗V‘ can be a plant because a plant looks like a ‗V‘.‖ 
 

 
 

Kailee‘s page reads, ―A ‗P‘ can be a chair because a chair looks like a ‗P‘.‖ 
 

 

 

 

 

 

Credit:  The inspiration for the environmental aspect of the alphabet came from 

―Alphabet City.‖  The idea to involve the parents in our quest was inspired by ―Family 
Writing Nights‖ advertised and utilized by the Northern Nevada Writing Project site.   
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This is the page I sent home in the packet for parents.

 

Examples!!! 
 

 
 
The barstool looks like an ―H.‖ 

 

 
 

The bowls look like a ―B.‖ 
 

 
 
The arm of the chair looks like a 

―P.‖ 

 

More examples!! 
 
 

 
 
The picture frame looks like an 

―L.‖ 
 
 

 
 
The drawer pull looks like a ―Q.‖ 
 

 Take close up pictures so the 

letter fills the frame.  Thanks!! 
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Help us at Home with a Special Project!! 

 
Parents, 

     We are going to try to make an alphabet book using 

the letters as they might occur in our environment. 

     Here’s how you can help.  Use this camera and take a 

picture of the letters indicated on the card.  The letters 

should be somewhere in the environment, inside or 

outside.  You know, like how the end of a swing set looks 

like an “A”? 

     Please try to do this tonight!  Send the camera back 

tomorrow!  Use just two pictures if you can. 

     Thanks so much for your help.  You can see our book 

at Open House! 

 

                                   Mrs. Black and the Kinders 
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Band-Aid Rescue 
 

Tie-Ins 

Trait:  Organization—The concept focus is Organization as sequencing: beginning, 

middle, and end. The everyday things that happen to children often make interesting 

stories.  The focus of this lesson was to have students write a story about a familiar 
experience and to use a logical sequence of events.  Five and six year olds are 
constantly getting small boo-boos and requesting band-aids.  They usually have a 

story to tell about how the boo-boo occurred, and what followed.  Because this is such 
a familiar and high interest topic, I selected it to demonstrate organizing a story into 

beginning, middle, and end. 

Topic:  Language Arts 

Touchstone: Writing Standard 3:  Narrative: Students narrate an injury story, 
recounting an event with a beginning, middle and end.  Injury stories are a perennial 
favorite in the primary grades.  
  
 

Talking:  Kindergarten age children love band-aids and are quick to request them for 
the most minor of cuts.  To introduce our lesson, I showed the students a box of band- 
aids and asked them if they had ever had to use one.  All hands went up.  I asked each 

student to buddy share about their experiences of getting hurt and needing band-aids.  
After sharing with a friend, I asked volunteers to share their stories with the whole 

class.  As they were sharing, I offered the following prompts: ―Where were you, and 
what were you doing before you got hurt? (Beginning)  How did you get hurt? (Middle)  
What happened after you got hurt? (End)  Several students shared their stories, and 

after each we orally summarized the sequence.                

 

 

 

Reading:  “Buzzy‘s Boo-Boo‖ by Harriet Ziefert and Emily Bolan.  This book begins 
with Buzzy getting a bike riding boo-boo, a big bump on his head.  His father lets him 
choose a purple or blue band-aid.  Mom washes the boo-boo, and sister puts the 

band-aid on. Daddy whispers ―Magic words‖ to make Buzzy‘s boo-boo better.  Buzzy 
asks for his teddy because it needs a band-aid too.  Buzzy puts the band-aid on him, 

and teddy is just like new. Buzzy asks to see his boo-boo and exclaims, ―Wow‖.  After 
that he decides that he is ―all better.‖  Sister invites him to play and he says. ―Okay!‖ 

http://images.google.com/imgres?imgurl=http://syndetics.com/index.aspx?isbn=159354023x/LC.JPG&client=mplsp&type=hw7&imgrefurl=http://www.mpls.lib.mn.us/elsie.asp?searchformat=&searchkeyword=hoo&h=400&w=320&sz=15&hl=en&start=1&tbnid=7xl_Wh0vItSuuM:&tbnh=124&tbnw=99&prev=/images?q=buzzy's+boo+boo&gbv=2&hl=en&sa=G
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Writing:   

Day 1:  We read Buzzy‘s Boo-Boo and discussed the sequence of events in the story.  
The students compared Buzzy‘s story to boo-boo experiences they have had.  Then we 
chose one of their stories to write about as a Shared Writing project, breaking it down 

to what happened first, next, and last. A large laminated tricolor chart was used for 
the Shared Writing story.  The beginning of the story was written on yellow, the middle 
of the story on orange, and the end of the story on blue. Duncan‘s story was ―I was 

skateboarding at Squaw Valley.  I fell off my skateboard and got four boo-boos.  I was 
crying like a baby and my mom gave me four band-aids.  I felt better.‖  Trevor‘s story 

was, ―I was riding my bike on a hill with rocks.  My bike tripped over a rock, and I fell 
and hurt my finger.  My daddy put a band-aid on it.  It felt better.‖  

Day 2:  I had the students recall their favorite boo-boo story and draw a picture of it. 
They were asked to include themselves in the picture. When the picture was complete 

they were given a real band-aid. Everyone placed their band-aid on the picture in the 
spot where their boo-boo had been. As they were working on their pictures, students 

dictated their stories to me and other classroom helpers. Brittany‘s story was, ―I was 
running to get my pj‘s and I tripped in the hallway and landed on my chin.  My daddy 
put an icepack on my chin.  It felt a lot better.  Then I got a band-aid from my daddy.‖  

Katie‘s story was, ―I was counting to 25 on the swings.  I banged my head on the top of 
the swing set.  My head was bleeding, and Miss Darlene gave me a band-aid.‖  

Day 3: The student‘s dictations were typed and glued next to their pictures.  The next 

day, we read the book as a class.  As an extra challenge, I included a word find 
question at the bottom of each page.  It read, ―Can you find a ______?‖  A different sight 
word or CVC word filled in the blank.  

 

 

 

Tools:  Tri colored chart paper for Shared Writing activity, a word find template, and 
band-aids.  
 

 

Publishing:  All student papers were laminated and bound into a 12x18inch class big 
book.  This book will be used to introduce the following key concepts for Writers 

Workshop: Personal experiences can be turned into stories, stories have a logical 
sequence, and a story‘s pictures should match the text. The big book will remain in 

our classroom library where it can be reread individually or in groups. Students can 
also review sight words and CVC words by playing ―Word find‖. 
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Katie‘s Boo-boo: ―I was counting to 25 
on the swings.  I banged my head on the 

top of the swing set.  My head was 
bleeding and Miss Darlene gave me a 
Band-aid.‖ 
 

 

 

 

Brittany‘s Boo-Boo: ―I was running to get 

my PJ‘s, and I tripped in the hallway and 
landed on my chin.  My daddy put an ice 
pack on my chin.  It felt a lot better.  Then I 

got a Band-Aid from my daddy.‖ 
 

 

 

 

 

 

Credit:  Original Idea 
 



 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 48 

 

Recipe for a Snowman 

 

Tie-Ins 
Trait:  Organization—The concept focus is on Organization: Using a recipe as an 

organizational structure that allows a student to give directions in a clear, focused 
format.   
Topic:  Language Arts:  Following Directions, Science:  Seasons 

Touchstone:  Writing Standard 2: Informative/Explanatory: Using a recipe format as 
the foundation, students explain how to build a snowman.  This lesson incorporates 
some essential experiences as pre-writing activities.  

 

 

Talking:   
Day 1:  I used the book ―Stone Soup Tales:  Recipes for Sharing‖ written and produced 

by The Children‘s Cabinet of Reno, NV to show the students how recipes are set up.  
(Any children‘s cookbook would do as well.)  In this particular book, the authors show 

ingredients at the top and the key action verbs bolded on the left as a possible model; 
the book also has bolded Tools so that children would know which tools as well as 
which ingredients they would have to assemble prior to the cooking.  At this point, I 

asked the children to act out those action verbs, explaining any that were unclear.  
Students then turned to their partners and explained why we use recipes.  After 

reading ―Pigs in the Pantry,‖ we discussed some of the mistakes Mr. Pig made when he 
didn‘t follow the recipe. 
 

Day 2:  While reading the wordless book, ―The Snowman,‖ I modeled aloud how I 
―read‖ the pictures.  I then called on individual students to continue reading aloud the 
pictures throughout the book.  After completing the book, I posed the question, ―Is 

there only one right way to build a snowman?‖  After hearing most students shouting, 
―No,‖ I asked the students to tell me what they might do differently if they were to 

make a snowman.  From this talk, we made a chart with a list of Tools that we might 
use for our own snowmen. 
 

 

Reading:  ―Stone Soup Tales:  Recipes for Sharing,‖ The Children‘s Cabinet      
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―Pigs in the Pantry:  Fun with Math and Cooking,‖ by Amy Axelrod 
 

 
         

 My Own Recipe for ―Making a Pizza Face.‖  by Karen McGee 

 
 
 

 

Recipe for Making a Pizza Face 

Tools 

 1 pizza crust (4-6 inch circle of dough)  

 2  tablespoons of tomato paste 

 1 cup of grated cheese (mozzarella) 

 1 small tomato 

 2 olive slices 

 2 slices of salami 

 1/2    slice of pineapple 

 2 slices of green pepper 

 1 onion ring cut in half 

 

Spread the tomato paste on the pizza crust. 

Sprinkle on the cheese. 

Add the tomato for the nose, the pineapple slice for the mouth, the salami 

slices for the eyes.  

Dab a small amount of tomato paste onto each olive slice and “glue” onto 

each piece of salami for eyeball. 

Add ½ slice of onion ring for ears, and slices of green pepper for eyebrows. 

Bake pizza in a 450 oven for 30 minutes.  

 
 
 
 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://imshopping.rediff.com/books/imagechek/books/pixs/52/0689825552.jpg&imgrefurl=http://books.rediff.com/bookshop/bkproductdisplay.jsp?Pigs-In-The-Pantry:-Fun-With-Math-And-Cooking-&prrfnbr=80115356&pvrfnbr=80122956&multiple=true&frompg=&isbngroup=0689825552,0689806655&h=254&w=301&sz=19&hl=en&start=4&usg=__1FObqWvwEo-V80gt7TYlR4I8lFc=&tbnid=GE7DbjihFjf0tM:&tbnh=98&tbnw=116&prev=/images?q=pigs+in+the+pantry+by+amy+axelrod&gbv=2&hl=en&sa=G
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―Frosty the Snowman,‖ by Annie Bedford 
 

    
            

―The Snowman,‖ by Raymond Briggs     
    

          
 

 

Writing:   
Week 1:  During this first week, we focused on recipes---what they look like and why 

we use them.  After reading, ―My Recipe for Making a Pizza Face,‖ I divided the 
students into groups of four, and each group made a pizza face following the recipe.  
After eating their pizzas, the students dictated to me a new recipe for a different pizza 

face, which I wrote on chart paper for a model. (Note the tool that provides a variety of 
ideas students can use to make their own pizza faces.) 

Week 2:  The students made a snowman using cut paper and markers on a 9x6 inch 
piece of blue construction paper.  They then wrote the recipe for how to built that 
snowman; they were encouraged to use the Tools chart the class had generated 

together both for ideas as well as conventions.   The students were then partnered and 
each student was given the recipe from his partner and asked to draw that snowman.  

When both drawn snowmen were completed, the students were allowed to compare 
them to the original snowmen used as the models for the recipes.  I heard such 
exclamations as, ―Oh, I forgot to write, ‗Put in sticks for arms,‘ ‖ or  ―I forgot the scarf.‖ 

At this point, students were encouraged to revise their recipes as needed.  

 

 

Tools:   1. ―Making a Pizza Face‖ recipe 
2.  Variety of food ideas for making a Pizza Face 
3. Modeled recipe by the teacher 

4. Construction paper for the snowman 
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Food Ideas for Pizza Face 

 
Hair       Eyes 

Shredded mozzarella cheese    Green olives with pimento 

Kernels of corn                  Sliced black olives 

Carrot peelings                  Carrot rounds 

Ground beef      Pepperoni 

Broccoli tops      Pineapple rings 

Raisins       Blueberries 

Cauliflower tops     Lima beans 

Cooked spinach                  Peas 

Green beans      Cheese cubes 

       Tomato slices 

 

Nose       Mouth 

Sliced black olive     Bell pepper ring 

Pepperoni      Pineapple ring 

Broccoli top      Asparagus spear 

Raisin       Green beans 

Pineapple chuck     Onion wedge 

Baby carrot      Tomato wedge 

Mushroom      Peas 

       Sliced olives 

 

Ears       Eyebrows 

Mushrooms      Sliced bell pepper 

Sliced bell pepper     Carrot peelings 

Small pieces of ham     Green beans 

Tomato wedges 

Lima beans 

Sliced onions 

Carrot rounds 

 

Freckles      Mustache 

Ground herbs      Ground beef 

Chopped onions                  Shredded cheese (yellow) 

Sprinkled parmesan cheese    Asparagus 

       Carrot peelings 

        

Glasses                   Earrings 

Pineapple rings                  Baby carrots 

Bell pepper rings     Mushroom slices 

Onion rings 

 

Tongue 

Pepperoni slice  
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Publishing:  The students‘ recipes were glued on a large piece of construction paper 
beside the cut paper snowman and hung on a bulletin board in the hallway for all 

passers by to enjoy. 
 

 

Cade‘s recipe reads:  snow, banana, holly, scarf, raisins, two sticks, rocks, top hat, 
carrot  1.  Get three snowballs of snow.  2.  Put in raisins to make the buttons.   

3.  Put on a top hat.  4.  Put around the top hat holly.  5.  Put a scarf around the 

middle section of snow.  Add rocks, carrot and bananas for face. 

 

Credit:  Braidi Berry, 1st Grade Teacher, Caughlin Ranch Elementary, Reno, NV 
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Martin Luther King Jr. Biography 

 

Tie-Ins 
Trait:  Organization—The concept focus is on Organization as a timeline.  A life can 

be organized as a timeline.  How a writer chooses the ideas from a timeline to write a 
biography helps to determine the quality of the writing. 
Topic:  Social Studies:  Customs and Holidays 

Touchstone:  Writing Standard 2: Informative/Explanatory: Beginning with a pre-
write timeline and concluding with a biography, students inform an audience about 
Martin Luther King Jr.   
_____________________________________________________________________________________ 

 
Talking:  Days 1 & 2:  

  1.  While reading several books about Martin Luther King, we discussed what 
the times were like in the first half of the 1900s, especially in the deep south.  I raised 
such questions as, ―Can you imagine not being allowed to play with a boy or girl 

because that child is a different color from you?‖ ―Can you imagine a school that has 
only white children or only black children in it?‖ One child announced, ―That would 

mean we couldn‘t play with Jeremiah!‖ (the only African American child in the room). 
    2.  During the Read Alouds, I interrupted myself periodically to do a Think 
Along---asking students to tell me what they were thinking about at that moment and 

inviting students to make connections between their own lives and that of Martin 
Luther King. When I interrupted myself after reading that when Martin Luther was 
little, he was never allowed to play with his white best friend again, one student stated, 

―It‘s not fair.‖  Another told a story about a time when she wasn‘t allowed to play with 
her friend. 
 

 

Reading:  Read Alouds using Think Aloud/Think Along as a comprehension strategy. 
 

1. ―A Picture Book of Martin Luther King, Jr.‖ by David Adler  
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2. ―Martin Luther King Day‖ by Linda Lowery  
  

 
 

3. ―Martin‘s Big Words‖ by Doreen Rappaport 
 

  
 

 

Writing:  Day 3:  
1. I gave each student a 2-3 foot length of adding machine tape.  I made a large 

tape to put on the board for my model.  Together, we either drew pictures or 

wrote key words to make a time line of Martin Luther King‘s life; I worked on 
the board, and the students worked on their tapes. 

 

 
 
Christine‘s timeline notes read:  Born 1929 in Georgia.  A.D. Mom, Aunt Ida, 
funny, turn world, I have a dream, 1968 shot.   
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      Day 4: 
2. I used my timeline to write my biography on a chart.  I modeled how I 

thought as I chose which pieces of the timeline to include or exclude in my 
writing. 

 
      Day 5 & 6 
3. Using Parent Volunteers, I sent students in small groups (2-4) to write their 

biographies.  The parent volunteers asked each child to retell the story of 
Martin Luther King‘s life using the timeline as a guide.  Each child was 
expressly asked to locate the section of the timeline that was the most 

important reason we study about Martin Luther King and celebrate his life. 
Then we included that piece in the biography.  Less able children were asked 

to then choose two more sections from their timelines to add to their 
biographies, while more able children were encouraged to write as much as 
they could.  Parent volunteers were told to offer support in several ways:  

choosing the sections from the timelines to include in the writing, reading 
and rereading the newly written text to maintain coherence, and helping 
students with their conventions. 

 

   
 
Michael wrote:  M.L.K. wanted to turn the world upside down.  By saying that, 

he meant that white people could play with black people.  He was born 1929 in 
Georgia.  He was a normal black average funny kid.  He had two white friends 
and he like to play baseball, but they moved away.  He went to school a lot and 
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after he went to school, he had a dream.  His dream was about white people 
and black people could live in harmony. He got shot. 

 
 
Imogen wrote:  Martin Luther King was a famous man because he made a 

famous speech.  When he was young he said, ―I will turn this world upside 
down.‖  He was a funny child.  He liked to play the piano.  He had a dream to 
make this world a better place.   

 

 
Tools:   1.  Adding machine tape cut into 2-3 foot lengths 

2. A modeled biography written by the teacher 

3. Construction paper to make the directed cutting project of Martin 
Luther King‘s portrait 

   
 

 

Publishing:  Using a directed cutting technique, students made portraits of Martin 
Luther King using colored paper.  Their biographies were attached to the bottom of the 

portraits, and the finished products were hung from wires in the room. 
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Credit:   Megan Condon, 1st grade teacher at Jessie Beck Elementary, Reno, NV 

  Chris Hayes, 1st grade teacher at Jessie Beck Elementary, Reno, NV 
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Concept lessons focusing on Voice: 
 

My Snow Friend                                                          Traci Mendoza 

I Can Do It!                                                                  Jodie Black 
Cards and Letters                                                        Jodie Black 

Our Many Colored Days                                               Shannon Allan 
Bear, Bear, Bear                                                          Karen McGee 
Thumbprint Stories                                                     Jodie Black 

 

 
 

What is voice really?  In the primary grades, our first contact with the 
concept of voice is most likely our own voice!  Over and over, our 
teaching group reiterated the power of talking, talking, talking as a way 

to develop voice.  The trick is, of course, to harness and direct the talking 
to meaningful written products.  But preceding that is talk!  Karen 

McGee said, ―encouraging children to change voice orally helps them to 
understand the necessity for finding appropriate words to show voice 
change in writing.‖   

 
Thinking of who we are and how we communicate with others leads us to 

the concept of voice.  Activities like telling our stories, acting them out, 
and becoming a character move us toward an understanding of voice.  
Leta Rabenstine reminds us that ―telling one‘s story to a partner before 

writing helps voice come through.‖ In these lessons, students get in 
touch with their own voices and the power inherent in communicating 
with others.  They take on the persona of other characters by writing 

letters and creating dialogue. 
    

 
 
 

Voice is how we say what we think. 

“Get students to become a 

character in a story or poem and 

make changes to the story 

according to personal 

preference.”  Brenda Freund. 
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My Snow Friend 
 

 

Tie-Ins 
Trait:  Voice – The concept focus is Voice as dialogue for characters. In the reading for 

this lesson, the characters have no spoken dialogue, setting up the perfect opportunity 
for the children to create dialogue of their own.   
Topic:  Language Arts, Art, Speech Bubbles 

Touchstone:  Writing Standard 3:  Narrative: In giving a voice to the snowmen in the 
story, the children give voice to the narrative.   

 

 

Talking:  About mid-year in first grade, the children really begin to explore dialogue.  I 
have used this lesson to give students the chance to become the authors and give 
otherwise silent characters the chance to speak.  This is a lesson that is fun to do 

when you are working on symmetry, snowflakes or winter.   
Use the book, ―Snowmen At Night,‖ as a read-aloud.  Now read it a second time, but 

don‘t read the words out loud.  Instead, ask students to silently think about what they 
think the snowmen might be saying in each scene.  Show the book a third time, letting 
students share the dialogue they have thought of.  Once several children have shared 

their dialogue, have students give you their ideas and write them on Post-It Notes that 
they can take back to their desks for the writing part of this activity. 
 

 

 
Reading:   
―Snowmen At Night‖ By Caralyn Buehner 
This is a rhyming book.  At night, snowmen are busy while children are asleep.   The 

snowmen are silent characters whose story is told through wonderful illustrations and 
rhyming text. 
 

 

Writing:  Using their Post-It Notes to copy from, have the children write their original 

dialogue inside their speech bubbles.  We focused on starting at the top of the bubble, 
spacing our words, spelling correctly and capitalizing the first letter of our sentences.  

The punctuation depended upon what each child had dictated.  Discuss which 
punctuation marks they think they should use and guide them if they seem unsure. 
 

 

 

 
 

http://images.google.com/imgres?imgurl=http://www.booksamillion.com/bam/covers/0/80/372/550/0803725507.jpg&imgrefurl=http://www.booksamillion.com/ncom/bargains?id=3948759845184&pid=B0803725507&h=400&w=311&sz=24&hl=en&start=4&tbnid=qNWlFj9_eO5LUM:&tbnh=124&tbnw=96&prev=/images?q=snowmen+at+night&gbv=2&hl=en&safe=active
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Tools:  Speech bubbles (I found mine in the Word Clip Art on my computer) for 
students to write in, blue and white construction paper and any paper scraps to build 

a snowman puzzle. 
 

 

          
  This snowman says, ―Is this fun or           This snowman says, ―We need to go 
    what?‖                                                       back to our houses!‖   
 

Publishing:  Product:  Child-level display in the hall or around the room that can be 

used during a Read-The-Room center.  If you build your snowmen puzzles on a larger 
piece of construction paper, you can laminate them and use them as a class book.  

The class book can be read aloud with the whole class, each child reading what 
his/her snowman said using a funny voice—giving voice to our voices! 
 

 

Credit:  I‘m sure many of us are using this book in our rooms.  This activity is 

probably a combination of many teachers‘ great ideas. 
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I Can Do It! 
 

 

Tie-Ins 
Trait: Voice –The concept focus is Voice as me.  I am what I can do.  I am what I can 

tell others to do.  Voice is power to persuade and direct others. 
Topic: Reading, Physical Education 
Touchstone: Writing Standard 2: Informative/Explanatory:  The students create and 

explain and exercise for the whole class to participate in.    
 

 

Talking:   

1. We made a list of movements, motions and sounds that we might make as 
humans.  We practiced what these would look like and sound like as we thought 
of them.  

2. The children chose the idea they wanted to portray on a poster. 
3. We spent the next two lessons just getting our ideas in our minds.  By the 

second day, Mekayla could shout out, ―I am Mekayla and I can clap. Can you 
clap?‖  The class would respond,  ―I can clap!‖  as the clapping commenced.   

4. With our voices we can tell someone what to do.  Ask a question and you‘ll get 

an answer.  Punctuation guides our knowledge of these voice-activated 
utterances.   

 

 

 

 
 

Reading:  “From Head to Toe‖ by Eric Carle 
We read this mentor text over and over.  It works well as a transitional activity 

between times of too much sitting or concentrating.  We got to thinking about how we 
could add to the ideas, creating our own ―exercise transitions.‖   
 

 

 

 

 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://www.picturebookart.org/images/uploads/EricCarleMuseum/shop/9632_MD.jpg&imgrefurl=http://www.picturebookart.org/Shop/Eric_Carle_Themes/From_Head_to_Toe&h=379&w=285&sz=47&hl=en&start=3&tbnid=v25_hV3Hapn2tM:&tbnh=123&tbnw=92&prev=/images?q=head+to+toe+by+eric+carle&gbv=2&hl=en&sa=G


 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 62 

 

 

 

Writing:   
1. We started our individual work by making the illustration for the exercise 

poster.  I modeled my idea using a body template (Google: outline of body) to 
facilitate depicting the motion/action/sound I had picked. 

2. We used our school pictures for our faces, but you may not want to use the body 

template or photos.  My husband said they looked scary! 
3. Because my class created this exercise set of posters in the fall, I provided the 

children with a template to guide their writing.  The children can fill in their own 
templates, or you can do it for them depending on their ability levels. 

4. The text of the templates was transferred to the posters.  

5. We paid extra attention to the punctuation and what the punctuation tells us to 
do with our voices. 

 
 

 

 

Tools:  school picture head shots, body outlines, writing templates, 12/18 white 
construction paper folded in half, glue, markers or crayons 

 

Example of template:  
 
 
 I am _____________ and I can ________________. 
 
                   ―Can you _____________?‖ 
 
                    ―I can ________________!‖  
 
 

 

Publishing:  At first we read and reread these posters with the whole class, acting out 

each movement and repeating the dialogue we had adapted from our mentor text. 
Subsequently these posters became an interactive wall display.  During brief 

transitions children used the reading of the posters as a way to get a little exercise and 
get the wiggles out.  If children were unable to access the text independently, the 
photo showed them exactly who to ask to find out! 
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Tate writes:  I am Tate and I can skip. ―Can you skip?‖  ―I can skip!‖   
 

 
 

Tori writes:  I am Tori and I can cheer.  ―Can you cheer?‖  ―I can cheer!‖   

Tori uses a talking bubble to tell her audience what to cheer. 
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Hana writes:  I am Hana and I can stroke. ―Can you stroke?‖  ―I can stroke!‖ 
Hana pictures herself in water to demonstrate her exercise. 
 

        
 

Andi works on the text for her ―I Can Do It!‖ poster. 
 
 

 

Credit:  :  This is my own adaptation.  We did another version using animals and 
additional movement ideas based on animals. Examples follow.  We eventually put 
both versions up in the hallway.  The children were allowed to ―read the walls‖ during 

independent reading times.  When interest waned, I bound each set of posters into 
books to put into the book center.  These books are perennial favorites, especially with 
boys who need some movement during what is supposed to be a quiet time. 
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Cards and Letters 
 

 

Tie-Ins 
Trait:  Voice – The concept focus is Voice as a personal expression of ideas, using 

captions as brief indications of voice. Voice can be described as talking to someone in 
writing and over a long distance. 
Topic: Social Studies; Customs and Holidays. 

Touchstone: Writing Standard 2: Informative/Explanatory: The captions for the 
photos explain the meaning of the photo and can be directed toward a particular 

audience.  
 

 

Talking:   
 

1. Starting about mid-October, so we wouldn‘t be rushed, I took at least 5 photos 
of each student doing various school activities, working, recess, reading, etc.  It 

took a couple of weeks to do this.  I made 4x6 prints of the photos. 
 
2.  I trimmed the photos to focus on facial expressions. 

 
3.  A parent helper glued all the photos to the fronts of blank cards. 

 
4. The children and I looked at several photo cards together and generated a list of  
     somewhat generic captions.  These are some of our ideas: Here I am!, Here I go!,  

     See me!, I can do it., School is fun., So much fun!, Hello there!, This is me.,  
     Hello to you., Call me., Please write., I have fun., I like school., Look at me. 

 

 

 

 
 
Reading:  ―The Long, Long Letter‖ by Elizabeth Spurr and David Catrow 
The story of an old auntie waiting for a letter points out how the people we love and 

who love us want to hear from us. 
 

 

 

 

http://www.amazon.com/gp/product/images/0786812028/sr=1-1/qid=1194897348/ref=dp_image_0/002-5206801-7456048?ie=UTF8&n=283155&s=books&qid=1194897348&sr=1-1
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Writing:   

 
1. When all the blank photo cards were ready and we had discussed what a 

caption is and why we use them, I began calling the kids one by one to put 
captions on each of their cards. 

 

2. I tried to work with two kids each day (23 in my class).  This seems scary, but 
next year, now that I know this works, a team of parent helpers could come in 
and work with the students all at once (no parents working with their own 

children), or a couple of dedicated helpers could come twice a week until all the 
cards were done. 

 
3. Looking at individual photos, facial expressions and activities, students were 

amazingly adept at creating captions.  It was really the students‘ idea to address 

individual cards to specific family members.  What a great way to insure those 
cards get sent! 

 

4. When students determined what caption they wanted to write, I printed them 
onto Post-it Notes.  The students recopied the caption onto the front of the card 

with a fine permanent marker.  I worked close by to help with buff colored 
White-Out when needed.   

 
 

 

 

Tools:  A ream of card stock 8 ½ by 11, cut in half and folded in half makes 1000 
cards, more than enough.  A box of envelopes 4 3/8 x 5 ¾ fits the cards exactly (100 
per box.)  Disposable cameras or digital photo prints 5-6 of each student.  Fine point 

permanent markers for writing captions on the cards. 
 

 

 

Publishing:  :  Individual Sets of greeting cards to be given as gifts.  
 

    On another, Hannah wrote: 
―See you soon, Grandma and Grandpa.‖ 
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  On another Jessie wrote: 
―Uncle Chris, Aren‘t I cute?‖ 
 

  On another Tate wrote: 

―Gramma, Write to me.‖ 
 

 
 
Tate‘s complete card set. 
 

 

 

Credit:  I‘m sure many people have made greeting cards of one sort or another.  I hope 

they did great captions to start written conversations like we did. 
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Our Many Colored Days 
 

 

Tie-Ins 
Trait:  Voice—The concept focus is Voice as emotions.  Colors can make us feel a 

variety of emotions.  Identifying these colors can help us express our feelings to others.  
Topic: Reading, Art 
Touchstone: Writing Standard 3:  Narrative: In expressing feelings as metaphors, the 

students narrate previous experiences.   
 

 

 
 

Reading:  “My Many Colored Days‖ by Dr. Seuss.  This lesson took a few weeks to 
complete. Each day that students worked on the lesson, we reread the mentor text.  
 

 

Talking:   
Day1: The students discuss while the teacher writes on a chart paper all the colors 

that Dr. Seuss uses in his story. Students identify the emotions that Dr. Seuss 
attaches to his colors. The teacher writes the emotions on the chart paper next to the 
colors.  

 
Day 2: The students identify while the teacher adds to the chart paper the animals 
and what the animals do in ―My Many Colored Days.‖  
 

 

Writing:   
Day 3:  A graphic organizer for the students to use to create their own adaptation of 
―My Many Colored Days‖ is made into an overhead and the students help the teacher 

brainstorm while she models filling out the graphic organizer. The teacher will choose 
five words for each of these columns on the organizer: color, feeling, animal, do. Each 

feeling and animal should correspond to the color that was chosen, as well as, what 
the animal does. Example: red, angry, dragon, roared 
 
Day 4:  The students fill out their own graphic organizers starting with choosing five 
color words and then adding five feeling words that describe how those colors make 

them feel.  Depending on the students‘ developmental levels, you may need to 
brainstorm both color and feeling words for them to choose from.  
 

 
 

 

http://images.google.com/imgres?imgurl=http://www.adoptionblogs.com/media/KoreaAdoption/MMCD.jpg&imgrefurl=http://korea.adoptionblogs.com/c745&h=240&w=240&sz=13&hl=en&start=4&tbnid=39eP8EfmeVJvkM:&tbnh=110&tbnw=110&prev=/images?q=my+many+colored+days+by+dr.+seuss&gbv=2&hl=en&sa=G
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Day 5:  Students now choose an animal and what that animal is doing to match each 

of the colors and emotions that they choose on their graphic organizers. Once the 
students‘ graphic organizers are completed, the teacher models taking the words from 

the graphic organizers, transferring them to the sentence organizers.   
 
Example:     On  red  days I feel  angry  like a   dragon   roaring. 

 
Day 6:  After the teacher has worked with all students to edit their sentence 
organizers, the students revise their sentences and then rewrite final drafts onto 

separate pieces of paper, (or use the sentence organizer as the final draft.)  Students 
cut each sentence, color and glue it onto a separate sheet of construction paper. 

Students will end up with six page books (including cover).  
 
Day 7:  Art day:  Students paint smaller pieces of construction paper with tempera 

paint for each of the five colors that they chose. We chose to have the students mix 
black and white with each of their base colors to get light and dark hues of the same 
color. So if students choose red, blue, yellow, green and purple, they will need to paint  

five different pieces of paper, one red, one blue, one yellow, one green, and one purple. 
 

Day 8: Once the students‘ paintings have dried they need to glue each colored piece of 
paper to the corresponding page in their books. Such as: To the page that says, ―On 
red days I feel angry like a dragon roaring,” glue the red painted paper. 
 
Day 9: Once all their painting and words are glued down, they can color a preprinted 

animal or draw their own animals onto the painted paper. So for our example, the 
students would need to color a dragon in all red and put it in the middle of the red 

paper that they painted on the red dragon page.  
 
Day 10: Cover day:  The students color a cover that reads, ―My Many Colored Days 

By ______________, Adapted from Dr. Seuss’ My Many Colored Days.”  They can also 
use torn pieces of a variety of construction paper colors to cover a smaller (8x10) piece 
of paper. Then the students take black construction paper body cutouts and glue 

them to the middle of the colored paper, which should be glued underneath the title. 
 

 

 

Tools:  writing templates, 8-12x18 pieces of construction paper per student, two body 
cut outs per student (one for the cover and one for the last page), scrap pieces of 

construction paper in all colors, crayons, colored tempera paint, five pieces of white 
construction paper to paint on, a black and white coloring book type picture of each 

animal that they students choose.  

 

 

Publishing:  Students read and reread their books to themselves and classmates. We 

also held a Dr. Seuss breakfast when we cooked and served green eggs and ham to the 
students and their families and the students read their ―Many Colored Days‖ books to 
their families.  
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              Carlos‘ Book Cover 
 

                          
 

Carlos wrote: ―On pink days I feel good like an owl watching.‖ 
 

 

Credit:  This adaptation book was the ―brain child‖ of my fabulous teaching partner 
Ann Bray!  
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My Many Colored Days 

Name:           
 

Color Feeling Animal Do 
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On         days I feel        

like a                   . 

 

On         days I feel        

like a                 . 
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You would be surprised how many ways 

I change on different colored days. 

 

It all turns out all right you see. 

And I go back to being…ME! 
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Bear, Bear, Bear 
 

 

Tie-Ins 
Trait:  Voice—The concept focus is how Voice changes as one takes on a new persona.  

Topic:  Language arts:  Letter writing using different points of view.  

Touchstone: Writing Standard 3:  Narrative: Students narrate the voice of the bears, 
expressing feelings and emotions.  
 

 

Talking:  After reading Paul Galdone‘s, ―The Three Bears,‖ a more traditional version 

of the folktale, I taught ―The Three Bears Chant,‖ emphasizing the different voices of 
the three bears.  Mrs. Condon (my teaching partner) had a similar Three Bear chant, 

and she demonstrated how she, too, changed her voice.  We then talked about how 
different voices can tell us who is talking.    
 After I demonstrated writing a letter to Goldilocks using Papa Bear‘s voice, I 

explained how my word choice showed that Papa Bear was very serious and stern, 
maybe even mad at Goldilocks.  After Mrs. Condon demonstrated writing her letter to 
Goldilocks using Mama‘ Bear‘s voice, she explained that her word choice showed how 

sad she felt that Goldilocks had come into her home uninvited.  We then told the 
students that they could take on the voice of one of the three bears, but that we hoped 

to be able to tell which bear they had chosen before seeing the signed name at the end 
of the letter. 
 Because this was not the first letter writing experience for these students, we did 

not directly teach the formatting for friendly letter writing.  Instead, as each of us 
modeled the letter, we did a ―think aloud‖ reminding the students about where to put 

capitals and why, where to put commas, and where to indent.  On the second model, 
we invited the students to blurt out their own ―think alouds.‖ 
 After the students had written their own letters, we read the James Marshall 

version of the story, emphasizing how Marshall showed his own voice with his word 
choice to show humor while still telling the folktale. 
 

 

Reading:  ―The Three Bears‖ by Paul Galdone 
 

         
 

           

 

 

 

 

http://images.google.com/imgres?imgurl=http://imshopping.rediff.com/books/imagechek/books/pixs/1x/089919401x.jpg&imgrefurl=http://shop.rediff.com/bookshop/buyersearch.jsp?lookfor=Galdone Paul&search=1&h=216&w=220&sz=11&hl=en&start=4&tbnid=uBAO2l8RBRLtyM:&tbnh=105&tbnw=107&prev=/images?q=The+Three+Bears+by+Paul+Galdone&gbv=2&hl=en
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          ―Goldilocks and the Three Bears‖ by James Marshall 
  

   
  

 

Writing:  On chart paper I wrote a letter to Goldilocks from Papa Bear.  Mrs. Condon 

then wrote her letter to Goldilocks from Mama Bear.  We kept both models available 
for students to refer to for letter writing conventions, for spelling, or for ideas as they 
wrote their letters.  The students wrote their own letters to Goldilocks, taking on the 

persona of one of the three bears.  The most capable students wrote their letters 
entirely on their own, while I pulled the most ―at risk‖ students to guide their writing.  
We supported the middle-range children only at point of need. 
 

 

Tools:  The Three Bears Chant, two modeled examples of letters, construction paper to 
make a directed cutting of a bear.   
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The Three Bears Chant 

(Hand clap using an AB pattern—lap, hands) 

 

Once upon a time in a nursery rhyme there were three bears. 

One was a Papa Bear, one was a Mama Bear, one was a Wee Bear. 

They all went walking in a deep forest talking, 

Along came a girl with a long-haired curl. 

She knocked on the door, but no one was there. 

Along came the three bears. 

 

“Someone’s been eating my porridge,” said the Papa Bear, said the Papa Bear. 

“Someone’s been eating my porridge,” said the Mama Bear, said the Mama Bear. 

“Hey Mama Wee Bear,” said the Baby Wee Bear, 

“Someone has broken my chair!” (Slap lap in time to the words and then   Sigh…with arms spread 

out to side.) 

 

“Someone’s been sitting in my chair,” said the Papa Bear, said the Papa Bear. 

“Someone’s been sitting in my chair,” said the Mama Bear, said the Mama Bear. 

“Hey Mama Wee Bear,” said the Baby Wee Bear, 

“Someone has broken my chair!”  (same hand motions as above) 

 

“Someone’s been sleeping in my bed,” said the Papa Bear, said the Papa Bear. 

“Someone’s been sleeping in my bed,” said the Mama Bear, said the Mama Bear. 

“Hey Mama Wee Bear,” said the Baby Wee Bear, 

“Someone has broken my chair!”  (same hand motions as above) 

 

Goldilocks woke up and broke up the party and ran out of there. 

“Bye, bye, bye, bye, bye,” said the Papa Bear (right hand waves in circles) 

“Bye, bye, bye, bye, bye,” said the Mama Bear (left hand waves in circles) 

“Hey Mama Wee Bear,” said the Baby Wee Bear 

That is the story of the three little bears.  (same hand motions as above) 
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Publishing:  Over several succeeding days, students read their letters to Goldilocks 

aloud.  Students used a hand signal to indicate which voice was represented in the 
letter prior to the author revealing the answer.  When many students were able to 

determine the correct voice, we discussed, as a class, the clues within the letter that 
led us to our conclusions.  If many students were unable to determine which Bear‘s 
voice was being used, as a class, we made suggestions to the author about how the 

letter could have been ―voice activated.‖  This group ―out loud revision‖ was invaluable 
for the less able writers.  Given time, in your classroom, you may wish to have the 
students rewrite their letters using class suggestions.  We displayed all of our letters 

along with our ―Three Bears‖ art project.   
 

     
 

Ben wrote in Baby Bear‘s voice:  ―My feelings were hurt when I saw my chair broken 

and you scared me when you jumped out of bed.‖   

 

  
 

Imogen wrote in Mama Bear‘s voice: ―I really don‘t like that you come in our home.  

Next time can you knock on the door?‖   
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Our completed Three Bears projects.   
 

 

Credit:  Mrs. Megan Condon, Jessie Beck Elementary, Reno, NV 
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Thumbprint Stories 
 

 

Tie-Ins 
Trait:  Voice –The concept focus is Voice as dialogue.  In a story characters talking to 

each other creates the dialogue.  Characters can reveal personality through their 
dialogue.  Conflict creates especially voice-filled dialogue. 
Topic: Reading, Art 

Touchstone:  Writing Standard 3:  Narrative:  A completed thumbprint character story 
is a complete narrative with a beginning, middle and end.  

 

 

Talking:  Much of the talking that needed to precede the writing for this book idea 
came during the time we were doing our ―thumbnail thumbprints‖ in the days leading 
up to the writing.  All of the illustrating of the book came before any of the writing.  

Here is how our schedule turned out: 
 

1. During two afternoon sessions of about 30-40 minutes each, the whole class 
made animal thumbprint characters to practice.  There are many ideas in the 
―Draw Thumbprint Animals‖ book, but I choose ten easy, yet exciting animals, 

plus some ―action‖ animal figures.  Each student then had 16 ideas to draw 
from. 

                     
 

Samples of characters and action thumbprint figures illustrated by Maya. 
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2. As we recreated the animals and action figures, we began the conversation 

about what characters we might choose to inhabit our books and what kinds of 
action they could be engaged in to make a story.  We also concentrated on what 

the characters might say to each other.   
3. To begin individual ―Storyboards,‖ the students chose the animals they wanted 

as main characters.  These characters, from 1-3, had to appear in the ―cover‖ 

panel of the storyboard.  The students did the first panel separately, then each 
shared aloud about the characters they had picked and what action they felt 
would be portrayed in their story. 

4. I closely modeled a sample storyboard for the students.  As I put my thumbprint 
characters into the story action, I thought aloud about what I was doing, what I 

was thinking and how my story went together.  I paid special attention to what 
the characters were saying to each other in each of the storyboard panels. 

5. The storyboard works to hold the storyline visually for the students.  This pre-

writing strategy helped the students to plan their written work.  The illustration 
literally holds the plan.   

 

 
 

(A sample storyboard under construction by Hannah) 
 

6. We worked for two 45 minute sessions to complete the storyboards. (You might 
need to break this up further for your students to combat fatigue.)  After the 
first session, the kids had to get with a partner to tell the story as it appeared so 

far, including how they planned to conclude their story.  This verbal telling of 
the story, in as many ways as is needed, is invaluable for the kids in keeping 

their story coherent.   
7. During our storyboard illustrating sometimes mistakes were made!  No problem!  

We just taped a new square of clean paper over the ruined illustration and 

started over.  If stories got out of order, we just renumbered pages to reflect the 
desired order. 
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8. As they finished, the kids came to me individually and told their whole story 
aloud.  Yet one more verbal practice before the real ―writing.‖ 

 
 

 
(A completed storyboard, prior to adding the writing by Hana.) 
 
 

 

Reading:           
 
―Draw Thumbprint Animals‖ available at Klutz.com.  We used the animal ideas in this 
book for our illustrations.  There are several thumbprint idea books at this website. 

―Great Thumbprint Drawing Book‖ by Ed Emberley  We didn‘t use this book, but it 
looks like it has cute animal ideas and it might be in your school library. 

 
 

 

Writing:  Once the storyboards were completed, it was time to get some words on 
paper.   

 

http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51QDVVB40XL.jpg&imgrefurl=http://www.easyshopforeverything.com/books/browse-3371/salesrank/7/page.html&h=500&w=378&sz=52&hl=en&start=3&tbnid=0VMR_FLwBBiXRM:&tbnh=130&tbnw=98&prev=/images?q=Great+Thumbprint+Drawing+Book+by+Ed+Emberley&gbv=2&hl=en&sa=G
file:///G:/catalog/product/4030
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1. I have been known to write all the stories myself, but it is much easier to have 
parent volunteers in to assist with this task.  When volunteers come in, I have 

the entire class gather to watch me model taking the dictation for one entire 
story.  In this way the children and the helpers know what is expected of them.  

You can be sure that everyone will maintain the focus you have in mind, for 
us…dialogue. 

2. You can see in the above photo that Kailee has her story laid out and she is 

telling our helper, Marcie, just what she wants her story to say.  Marcie is able 
to question and encourage so that Kailee has a complete and coherent story. 

3. I encourage my helpers to write exactly what the children say with two 

important caveats; sentences must make sense and one of our main goals is to 
try hard to make sure that we are using the high frequency vocabulary students 

will be able to reread to themselves.   
4. We took extra time to choose titles, which I printed out on post-it notes.  We 

took our notes to computer lab and word processed them and printed them for 

gluing to our covers.   
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Jakob‘s cover, which he word-processed in the computer lab. 
 
 

 

Tools:  thumbprint books for ideas, 12/18 white construction paper folded into 8 

rectangles (about 3 sheets per student), extra white paper rectangles to fix mistakes, 
ink pads (2-3 kids can share one), baby wipes or other hand wipes to keep the mess 

down on the hands, black permanent markers, other skinny markers.  By using 
skinny markers to add background details to the illustrations, the thumbprint 
characters aren‘t overwhelmed to the point of extinction.   **An important tool for 

binding the completed books, I use these for almost all my book binding:  Office Depot 
Plastic Locking Tag Fasteners, 100/bag, about $3.00, ISBN#3585422700—can‘t be 

beat!! 
 

 

Publishing:   
As our volunteers took story dictation, they glued the text pages to the backs of the 

illustration pages and numbered them.  I laminated all the pages, trimmed, hole 
punched and bound them with plastic fasteners.  The publishing could be done in a 
variety of ways.  Each book was between 5 and 9 pages long.  4 ½ inches by 6 inches.  
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Jessie cleverly combines the voices of two characters in a perennial question, ―Do you 
want to be my friend?‖ 

 

 
Aaron demonstrates his facility with voice and how conflict helps develop voice in this 

dialogue example. Cat has jumped into fish‘s tank and he madly says, ―Get out of my 
water!‖ 
 



 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 86 

 
 

Mekayla creates a regular conversation in this dialogue exchange.  ―I have a great 
idea,‖ said Bunny.  ―So do I,‖ said Hen.  ―Let‘s trade!‖ 

 

 
Carlton‘s book is complete! 
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Jessie and Owen read the books of friends. 
 

The amount of text in these little books is extensive for my class.  Consequently, we 
spend a good deal of time reading and rereading our own books and the books of our 

classmates.  Our cross-age buddies assist us as well.  Before we can take our books 
home, we have to be able to read them independently.  We did some of our practicing 
as reading center activities. 
 

 

Credit:  The idea to create the individual books was inspired by the Klutz.com book of 

thumbprint animals.  There are so many ways this idea could be changed and 
expanded.   
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Concept Lessons focusing on Word Choice: 
 

Apples                                                                       Anne Newlin 

Alliteration Potluck                                                    Jodie Black 
Walking Poem                                                            Jodie Black 

Snakes!!                                                                     Leta Rabenstine 
Mother Metaphors                                                      Lisa Daines 
Little Miss Kindergartner                                            Brenda Freund 
 

 

 

What is word choice really?  For the youngest writers word choice is the 
most basic vocabulary production and selection.  Beginning in 
kindergarten, students can be introduced to simple parts of speech. 

Nouns and adjectives alone go a long way toward making little people‘s 
writing more exciting and unique.  Anne Newlin asks us to remember, ―in 
kindergarten, word choice is talking together and brainstorming lists of 

words to increase our oral and written vocabularies.‖  We can‘t over- 
emphasize how valuable mentor texts are in providing examples of 

interesting, unusual and dynamic word choices.   
 
The lessons in this section provide opportunities for students to literally 

―choose‖ words.  For this age group word choice can be a literal ―picking 
up‖ of words.  Students can write about themselves, people they love, 

and icky stuff—frogs and snakes!  Traci Mendoza says, ―Picture books, 
poetry and tongue twisters—anything fun to read and worth reading—
these are all great tools to use to show children how amazing words can 

be and how fun it can be to use them in our own writing.‖ 
 
 

 

Word Choice is the words we choose to say what 
we think.  

“Finding the writing in the 

reading, stopping midstory to 

say “wow”.  What picture did 

the author draw in your head?” 

Jody Dallas 
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Apples 
 

 

Tie-Ins 
Trait:  Word Choice –The concept focus is Word Choice as choosing adjectives.  

Descriptive words make our writing interesting and unique. Practicing using adjectives 
orally can help us prepare to use them in our writing.   
Topic:  Reading, Writing, Science  

Touchstone:  Writing Standard 1: Opinion:  The opinion expressed in this writing 
project can transfer to the expression of many other opinions.   

 

 

 
Reading:  “Ouch!‖ By Ragnhild Scamell.  In this mentor text, Hedgehog has a series of 
humorous adventures because of the apple that fell on her quills.  The bright 

illustrations lend themselves well to emphasis on adjectives. 
 
Talking:   

 
Day 1: During the fall, while we are working within a theme about apples, we do 

various science and math activities with apples: life cycle, circumference, weight, etc.  
We also taste three types of apples and graph which apple we liked the best.  This 
leads us into a discussion about apples, and by using our five senses we brainstorm 

how the apples taste, feel, look, smell and sound.  I then model my own apple story 
that simply says,  ―I like apples.‖  We talk about how the students still do not know 

what kind of apple I like based on my story and how important it is for me to tell them 
more.   
 

Day 2: Using a chart listing the five senses, the students reviewed their oral 
brainstorm from yesterday and I wrote down their ideas for adjectives to describe 
apples.  Frankly, keeping to the five categories was hard for kindergartners, and I 

suggest making one big list of adjectives, but here are some ideas for guiding the 
children: 

   taste               feel                     look                      smell                  sound    
   sweet                   hard                         red                           musty                   crunchy 

   tart                     mushy                      green                         sweet                     noisy 

   bitter                  smooth                     shiny                          ripe                       soft 

   sour                      cold                        round                         tasty                    squishy 

   delicious                wet                        yellow                        fresh                    crackly 

 
 

http://images.google.com/imgres?imgurl=http://www.worldcatlibraries.org/wcpa/servlet/DCARead?standardNo=156148511X&standardNoType=1&imgrefurl=http://kidslit.menashalibrary.org/2006/07/&h=186&w=172&sz=10&hl=en&start=2&um=1&tbnid=ebJN33_f4bSrBM:&tbnh=102&tbnw=94&prev=/images?q=ouch+by+ragnhild+scamell&um=1&hl=en&rls=HPID,HPID:2006-34,HPID:en&sa=N
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Writing:  
  

Day 3:  With the whole group, we did an interactive writing to create a class big book 
using the sentence structure that I wanted the students to become familiar with.  Our 

sentences included, I like sweet apples.  I like cold apples.  I like red apples.  I like ripe 
apples.  I like crunchy apples.  With this format students were using the frequency 
words I  and like and I was able to model how to choose words from our adjectives 

chart.  I modeled how to illustrate the sentences on each page so that the adjective we 
choose was pictured clearly.   

 
Day 4:  Now students were ready to make individual books.  I provided them with a 
simple template:  I like ___________ apples.  I allowed the children to make as many 

pages for their books as they were able to.  I encouraged them to pick words from each 
sense group, and it was necessary to guide them in creating a picture that was 

illustrative of the adjective they choose.  In this way the illustration allowed them to 
access the text on future readings.  Not all students will need a template for this 
simple writing.   
 

 

Tools:  picture book, chart paper, markers, student template, suggested adjectives 
 

 

Publishing:   
 

   
 

Grace works on one of her individual apple pages.  Notice it needs a little editing before 
publication! I lik red apples.  
 
 
Our class big book went into the classroom library.  Children read student books to 

each other, our cross age buddies and finally our parents when our books went home.    
 

 

Credit:  This is my own adaptation. 
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Walking Poem 
 

 

Teacher’s name: Jodie Black 

Teacher’s school: Rollan Melton 

 

 

Tie-Ins 
Trait:  Word Choice – Concept focus is on word choice as adjectives.  By picking a fun 

and familiar noun, we can generate adjectives that support the description of the 
noun. 

Topic: Science, Reading,  Art. 
Touchstone: Writing Standard 2: Informative/Explanatory: By writing a word poem, 

the students explain how their frog painting looks using adjectives.  Our published 
project was displayed in our hallway art museum.  
 

 

Talking:  For the first lesson in creating our walking poems, the whole class worked to 
generate a long list of adjectives to describe frogs, but this walking poem lesson would 
work for any noun that you wish to describe.  Some of the adjectives we listed fit in a 

non-fictional category, but some were definitely fictional!  Both real and imaginary 
descriptive adjectives worked because we were describing the frogs we painted as part 
of an abstract art lesson.  As the kids came up with adjectives, I wrote each one on a 

separate word card and displayed them on the front board. 
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Reading:   
Frog Legs by George Shannon.  Some of the illustrations in this book gave us the 

inspiration we needed to let our imaginations go when creating our abstract frogs art 
project.  
Lizards, Frogs and Polliwogs by Douglas Florian 
 

 

Writing:  Our writing began with a fun game to help us prepare enough word cards to 
create the walking poems.  In partners, I gave the kids an adjective card and several 
(two-six, depending on the size of your group) blank word cards.  The team was 

responsible for copying the adjective from the word card onto each of the blank cards 
in their set.  When partners finished, they turned in a word set and got a new word to 

work on.  Partners kept working until we had sets of duplicate cards for each adjective 
from our list.   

   
Katie and Hana make a set of ―wet‖ word cards. 

 
**Depending on time constraints, I usually take an extra lesson period to just read and 
sort all the word cards in a fun free-for-all.   

 
Placing the sets of sorted word cards around the carpet area, we walked among them 

reading each adjective.  Re-looking at their frog abstract paintings, the students 
decided which words they needed to choose (or wanted to choose) to describe the frog 
in their painting.  Each student walked among the words and chose five adjective word 

cards.  As they left the carpet areas, the children read their words to me.  I assisted 
those who could not do this independently.  

http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/513CJEPHPRL._SL500_BO2,204,203,200_PIsitb-dp-500-arrow,TopRight,45,-64_OU01_AA240_SH20_.jpg&imgrefurl=http://www.amazon.com/Frog-Legs-Picture-Action-Verse/dp/0688170471&h=240&w=240&sz=20&hl=en&start=1&tbnid=7IwNks5GY2VNPM:&tbnh=110&tbnw=110&prev=/images?q=Frog+Legs+by+George+Shannon&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://bp2.blogger.com/_gwWFHrOLaBk/R8XHtB0Dg_I/AAAAAAAACE8/YAlgYT6SnPA/s320/bkFrogLizardsFrogsPolliwogs.jpg&imgrefurl=http://wildrosereader.blogspot.com/2008/02/leaping-lizards-its-year-of-frog.html&h=240&w=240&sz=15&hl=en&start=1&tbnid=5lQPzPNYyn_RvM:&tbnh=110&tbnw=110&prev=/images?q=lizards,+frogs+and+polliwogs+by+douglas+florian&gbv=2&hl=en&sa=G
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Jessie and others ―walk‖ to create a poem.  
 

Back at tables, students put their word cards into a pleasing sounding order.  During 
this time, lots of sounding out was going on!  Each student copied his words onto a 

poem template.  If needed, the teacher can edit the templates and students can recopy 
or word process their poems, but this may not be needed.   

 
Tori transfers her words to her template.  I had written the name she chose for her frog 

on the top line.  
 
 

We gathered back at the carpet and milled around reading our poems to each other.  
Later, I had students read their poems aloud to the class.  With this repeated practice, 

everyone was able to read his poem.  
 



 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 94 

Tools:  List of adjectives (sample provided), walking poem template (sample provided), 
sentence strips cut into word lengths (about 150 or so), some art project to be used as 

the visual to be described by the poem. 
 

 

Publishing:  We recopied our poems in our best handwriting.  After each child read 
their poems to the class, we displayed them in a hallway ―museum‖ with our frog 

paintings and some other abstract artwork we had done.   

    
Courtney‘s Frog, Pony, in word choices and in abstract art. 

 
Our complete abstract art museum. 
 

Credit:  It seems to me 

that part of the idea of 
the walking poem came 

from somewhere else, 
but I can‘t for the life of 
me remember where.  I 

have done walking 
poems with older 

students in a variety of 
ways, using more and 
more varied text.  
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Frog Poem Adjectives 

 
green                                nice 

yellow                               skinny 

red                                   fat 

blue                                  short 

spotted                            tubby 

sparkly                             dumpy 

slippery                            quick 

slimy                                 fast 

silly                                  slow 

funny                                clever     

striped                             hunter 

jumper                             trapper 

hopper                              poison 

croaker                            catcher 

cold                                  sneaky 

wet                                   clumsy 

bumpy                                

smooth 

happy 

smiley 

bug eater 

snapper 
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___________________________________________ 
(Name of my Frog) 

 

 
 

 
____________________________________________ 

 

 
 

_____________________________________________ 
 
 

 
_____________________________________________ 

 

 
 

_____________________________________________ 
 
 

 
_____________________________________________ 

 
 
 

 
 

_____________________________________________ 

(Name of Author) 
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Snakes!! 
 

 

Tie-Ins 
Trait:  Word Choice –The concept focus is Word Choice as excitement.  We can hold 

our excitement about the animals we saw in our minds and hearts with the words we 
choose to describe them in our poetry.   
Topic:  Science 

Touchstone:  Writing Standard 2: Informative/Explanatory:  Writers use poetry to 
demonstrate their knowledge/information about snakes.   

  
 

 

Talking:  This poetry lesson is an adaptation of a GLAD Unit on Habitats.  Students 
had been exposed to information about snakes in desert, rain forest, deciduous forest, 

and ocean habitats during our unit, and a 6th grade guest speaker brought his ball 
cobra for a visit.  While the excitement was running high, we did a ―Farmer in the Dell‖ 

about snakes.  Using ―snakes‖ as the noun, students came up with adjectives, verbs, 
and prepositional phrases to describe snakes and their actions.  (We used our 
―Farmer‖ to write rich sentences about snakes also, but for this lesson, the focus was 

only on adjectives and verbs.)  A later time, we read the book Snakes.  During the 
reading of Snakes, we ―harvested‖ adjectives and verbs that describe snakes, and 

wrote them on sentence strips.  We put them together with the adjectives and verbs 
that we had already collected in our ―Farmer.‖  In order to teach students the concept 
of word choice in writing, I chose six strong, exciting descriptors from our list, and 

wrote out six words that are less strong; moving, nice, pretty, eating, and happy.  I put 
the words in a pocket chart two at a time and had students talk to a partner to decide 
which was a pebble (unexciting) and which was a rock (exciting).  We sorted the words, 

and plugged the ―rocks‖ into our poetry frame to make a class poem. Since the words 
were on cards, we were able to move them around and hear how the combinations 

sounded.  Finally, we reviewed all the words we had collected about snakes, and 
students chose their favorite combinations of words to write individual poems. 
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Reading:  ―Animals in the Wild,‖ Snake by Mary Hoffman (available at 
www.fantasticfiction.co.uk)  
 

 

 

Writing:  Poetry frame 

Snakes 
__________ snakes 

__________, __________snakes 
__________. __________. __________ snakes 

Snakes 

http://www.fantasticfiction.co.uk/
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Tools:  Sentence strips, pocket chart, poetry frame, optional additional background 

information about snakes   
 

 

Publishing:  Students participated in an Author‘s Chair to read their poems to the 
class.  As each student read, classmates sent up a ―silent cheer‖ (wave hands wildly 

over head, mouths remain quiet) when they heard a rock word. Students backed their 
final copy with construction paper for display in the classroom. 
 

 

 

Snakes, 

Wide mouthed snakes, 

Camouflaged, wide mouthed snakes. 

Coiling, camouflaged, wide mouthed snakes. 

Killing, coiling, camouflaged, wide mouthed snakes 

Snakes 

 

By Logan-1
st
 grade 

 
 

 
 
 

   
 
 

 
 

 
 
Snakes 

Hissing, snakes 

Baby, hissing snakes 

Baby, green, hissing snakes 

Snakes 

 

By Perla-1
st
 grade 

 

 

 

 

Credit:  GLAD, Project GLAD (Guided Language Acquisition Design), Washoe County 
School District, 2004 (original developer of this program -Marcia Brechtel, Orange 

County Dept. of Education, Costa Mesa, CA.) 
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Mother Metaphors 
 

 

Tie-Ins 
Trait:  Word Choice—The concept focus is Word Choice as the topic for creating 

metaphors.  The students choose someone who is special to them (their mother) and 
use that person as the focus of a metaphor. Using adjectives and nouns, students will 
create metaphors that give images of the unique qualities of their special person. 

Topic:  Language Arts 

Touchstone:  Writing Standard 1: Opinion:  Sons and daughters use the literacy 

technique of metaphors to express their opinions about their mothers.  The published 
product makes and especially touching gift for mom.  
 

 

Talking:  With Mother‘s Day approaching, we had been discussing some of the 

qualities that make our mothers (or other special people in our life) unique. As a group 
we brainstormed adjectives that are descriptive of our moms. Some of these include 

words such as cuddly, kind, smart, soft, funny, beautiful, and sweet. These adjectives 
were written on sentence strips and added to a pocket chart. We chose the adjective, 
―beautiful‖ to use as the theme for an art project Mother‘s Day gift. Students made 

Styrofoam plate prints of the most beautiful flower they could imagine. This art project 
was the starting point for writing our metaphors. 
 

 

     
 
Reading:  I choose two books, ―Quick as a Cricket‖ by Don and Audrey Wood and ―My 
Mom‖ by Anthony Browne to help familiarize students with the concept of a metaphor. 

After reading the second book, ―My Mom,‖ we compared some of the adjectives used in 
the book with ones we had generated in our pocket chart. New adjectives from the 

book were recalled and added to cards on our pocket chart. These included ―fantastic‖ 
and ―brilliant.‖  As a group, we chose one adjective at a time and brainstormed 
different possible metaphors that would be descriptive of their own mothers. We 

discussed how the same adjective could be paired with different nouns to create a 
variety of metaphors: as soft as a pillow, as soft as a teddy bear, as soft as a cloud.  
 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://www.srvop.org/images/Bookimages/03 Cricket.jpg&imgrefurl=http://www.srvop.org/books 2003-2004.html&h=540&w=511&sz=87&hl=en&start=3&um=1&tbnid=JJY0CttTNjv89M:&tbnh=132&tbnw=125&prev=/images?q=quick+as+a+cricket+by+audrey+wood&um=1&hl=en&sa=N
http://images.google.com/imgres?imgurl=http://images.seekbooks.com.au/9780374350987.jpg&imgrefurl=http://www.collinsbooks.com.au/frontpagelinesonly.asp?storeurl=collinsbooks&searchby=author1&searchbycriteria=Anthony+Browne&h=121&w=100&sz=5&hl=en&start=4&tbnid=ZeRDi7lyitEUzM:&tbnh=89&tbnw=74&prev=/images?q=my+mom+by+anthony+browne&gbv=2&hl=en&sa=G
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Writing:  Students were given a template to help structure their writing.  To tie it to 

the flower artwork, the template began, ―My mom is as beautiful as a flower‖.  (See 
below.)  Students were asked to choose two adjective cards to use to begin their 

metaphors.  They copied the adjectives on the first blanks of each phrase and then 
sounded out and wrote nouns to complete them.  Some examples included ―as pretty 
as a girl dog,‖ ―as fun as a water park,‖ ―as smart as a scientist.‖ Students filled in the 

blank after ―I love my‖ with the name they call their mom (mom, mommy, mama, or in 
some cases grandma).  After the writing was completed, students shared and read 
their metaphors to the group. 

 

My mom is as beautiful as a flower, 
 

As _______________ as a ____________, 
 

As ________________ as a ___________, 
 

I love my _______________.   
 
 

 

Tools:  Writing template, Styrofoam plates, printing ink, brayers, corrugated 
cardboard for matting prints.  
 

 

Publishing:  The writing and artwork was sent home with students to be shared with 

the family and used as a Mother's Day gift.  
 

 
 Lauren‘s reads:  ―My mom is as 
beautiful as a flower, as nice as a cat, 

as sweet as a puppy.  I love my 
mommy.‖  
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Nico‘s reads: ―My mom is as 

beautiful as a flower, as fast as a 
cheetah, as nice as a surprise.  I 

love my mom.‖  
 

 

 

 

 

 

 

 

 

Credit:  Original idea.   
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Little Miss (Mr.) Kindergartner 
 

 

Tie-Ins 
Traits:  Word Choice – The concept focus is Word Choice as parts of speech.  

Choosing a variety of adjectives, nouns and verbs makes our writing interesting.  
Topic:  Reading, Grammar, Science 

Touchstone:  Writing Standard 3:  Narrative: This lesson turns Little Miss Muffet into 

a brief personal narrative using a great frame to structure the story for the youngest 
writers.  

 

 

Talking:  This lesson works well mid-year in kindergarten when students know most 
of their letter sounds and some basic sight words.  I teach this lesson in the spring 
during a unit on insects and spiders.  

1.  We learn the nursery rhyme ―Little Miss Muffet‖ for oral language development and 
put actions to the words for enjoyment and ESL support.  Once we know the rhyme 

well, I write the entire poem on word strips and put them in a pocket chart.  I cut each 
word apart to make step three easier.  
2.  Each day 4 or 5 students take a turn dramatizing the nursery rhyme by acting as 

―Little Miss Muffet.‖ I replace ‗Muffet‘ in the pocket chart with the student‘s written 
name and we adjust the title (Mr. /Miss) and pronoun (his/him/her) accordingly.  A 

student is selected to track the words of our new rhyme as we read it together.  
3. After a couple of days we decide to make changes to other words in the nursery 
rhyme to create a silly story.  We brainstorm adjectives to replace ―little‖ and verbs to 

replace ―eating‖ and names of insects to replace ―spider.‖  I record our ideas on chart 
paper, Farmer-in-the-Dell style (GLAD), and then later make word strips of these 
words so we can plug them in the pocket chart.  We take time to discuss the silly 

pictures we create in our brains as our word choice changes.  (Additional ideas could 
be to brainstorm types of food and/or places to sit.) 
 

 

Readings:            
 

―Nursery Rhyme Flip Chart‖ by Scholastic- Little Miss Muffet 
―Under One Rock: Bugs, Slugs and Other Ughs‖ by Anthony D Fredricks 

―Cucumber Soup‖ by Vickie Leigh Krudwig 
 

This nursery rhyme book is great, but any arrangement of Little Miss Muffet will do. 
The additional readings are to create prior knowledge when brainstorming interesting 

insects.  

http://images.google.com/imgres?imgurl=http://shop.scholastic.com/content/stores/media/products/20/0439513820_lg.jpg&imgrefurl=http://shop.scholastic.com/webapp/wcs/stores/servlet/ProductDisplay_24033_-1_10001_10002&h=158&w=144&sz=26&hl=en&start=1&tbnid=uF3Ef-UxLz23LM:&tbnh=97&tbnw=88&prev=/images?q=nursery+rhyme+flip+chart+by+scholastic+little+miss+muffet&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.irnha.org/images/under1rock.jpg&imgrefurl=http://www.irnha.org/the.store?cart_id=3719866.37065&page=/catalog/kids_books.html&h=550&w=427&sz=49&hl=en&start=1&tbnid=uh-6toE6AhaChM:&tbnh=133&tbnw=103&prev=/images?q=under+one+rock+bugs+slugs+and+other+ughs&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.neatsolutions.com/images/Books/cucumber_soup.jpg&imgrefurl=http://www.neatsolutions.com/Childrens_ Lit/Products/Garden/cucumber_soup.htm&h=280&w=351&sz=21&hl=en&start=2&tbnid=xC3E9YYKQXbGpM:&tbnh=96&tbnw=120&prev=/images?q=cucumber+soup+by+krudwig&gbv=2&hl=en&sa=G
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Writing:   The students write their personal variation of the nursery rhyme by using a 

template with the familiar language.  They use themselves as the main character.  I 
teach this portion of the lesson to ability-based guided writing groups, which allows 

more individual support for struggling students.  
1. Model how to refer to the chart for word choice ideas and then write them in the 
corresponding blanks on the template.  Be sure to remind students about noun 

/pronoun agreement as well as title (Mr./Miss) agreement.  
2. Students refer to the chart for ideas and correct spelling of difficult words, and use 
their prior knowledge of sight words and sound/symbol relationships to fill in the 

remaining blanks.  
 

 
 

 

 

Tools:  Chart paper, students‘ names on word strips, blank word strips, markers for 
recording words ‗Farmer-in-the-Dell‘ style (ex: purple - adjectives, green - verbs, red - 
insects etc.), pocket chart, writing template for Little Miss Muffet.  

 

 

Publishing:  Students draw a picture to illustrate their personal adaptation of ―Little 
Miss Muffet.‖ Individual writing samples are mounted on colored card stock displaying 

picture on the left and story on the right.  We proudly display our work in our room.  
Later, I laminate these projects and bind them into a class book.  Because we have 

used our own names, sight vocabulary and a familiar pattern, the children are able to 
read this book independently.  
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Tiny Miss Lanease sat on a tuffet drinking her curds and whey.  Along came a ladybug 
and sat down beside her and frightened Miss Lanease away! 
 

 
 

Happy Miss Alicia sat on a tuffet chewing her curds and whey.  Along came a butterfly 

and sat down beside her and frightened Miss Alicia away! 
 

 

Credit:  I‘m sure using Nursery Rhymes as a springboard for writing is not new.  My 
co-worker, Jeannie Sartoni, and I together came up with the idea to use a variation of 

‗Farmer-in-the-Dell‘ as a graphic organizer for this activity.   
 

GLAD, Project GLAD (Guided Language Acquisition Design), Washoe County School 
District, 2004 (original developer of this program -Marcia Brechtel, Orange County 
Dept. of Education, Costa Mesa, CA.) 
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Little Miss Muffet Template 

 

 

 

   ____________________       _____________________      __________________ 

 

 

 

          _______________             _____________           ____________       tuffet. 

 

 

 

                 __________________         ________________      curds and whey. 

 

 

 

               Along came    ________          _____________________________ 

 

 

 

        ________________       ______________    down beside     _____________ 

 

 

 

      ___________   frightened      ___________________      ____________________ 

 

 

            away! 
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What I Wanna? 
 

 

Tie-Ins 
Trait:  Word Choice—The concept focus is on Word Choice as the power of words to 

convince an audience of your point of view. 
Topic:  Language Arts, letter writing: persuasive 

Touchstone:  Writing Standard 2: Informative/Explanatory: By explaining to their 
parents why they should get what they want, students write compelling informational 

sentences in a letter format.  
 

 

Talking:  This lesson is centered on persuasive vocabulary and the book, ―I Wanna 
Iguana,‖ by Karen Kaufman Orloff.  My students love the book, and have enjoy the 

lesson because it gave them the opportunity to try to talk their parents into something!  
Conceptually, the biggest challenge of this lesson for young students is grasping the 

difference between begging and persuading.   
 The book is a series of short letters between a boy and his mother. The boy is 
trying to persuade his mother that he can take care of a pet iguana.  I read the book 

several times during the writing process and highlighted the use of persuasive 
vocabulary:  should, need, best, worst, etc.   

 One concept that I like to hit is not demonstrated in this book.  As the students 
brainstorm the reasons why their parents should do something for them, they need to 
come up with the most important reason and save it for the final ―punch‖ of their 

letter. 
 

 
Reading:  ―I Wanna Iguana‖ by Karen Kaufman Orloff 
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Writing:  After reading the book for the first time to introduce this lesson, I explain to 

the students that they get to write letters to their parents.  We talk about how the boy 
in the book doesn‘t spend the whole story saying ―please, please, please‖, -- he gives 

his mom good reasons why he should have the iguana.  It can also work to have some 
students role-play a situation where they really want something from their parents.  
Most students will take the bribery approach – ―If you get it for me I‘ll clean my room!‖ 

or simply, beg.   
Day 1:  I introduce the graphic organizer by projecting a copy of it in the front of the 

room, and we filled it out together based on ―I Wanna Iguana.‖ ―What if the boy could 
only write one letter to convince his mom to let him have the iguana?‖  Together we 
determine the audience (mom) and what he wanted her to do (let the boy have the pet 

iguana). Then we listed the reasons the boy gave his mom to convince her he deserved 
the pet.  
Day 2: I did an example from scratch – again, determining the audience (usually the 

principal) and what I wanted her to do (build the first grade class a swimming pool) 
and we had fun coming up with the reasons why our class deserves our own 

swimming pool.  
Day 3: I gave students their own graphic organizers that prompted them to identify 
their audience and choose what it is that they are going to ask for.  This is the most 

challenging part of the lesson and requires the most assistance from the teacher.  
However, you will see a lot of ―light bulb‖ moments when students start to understand 

that they need to appeal to another person rather than simply state that they want 
something.  It is not uncommon for students to change their minds as they work 
through the process and see that some arguments will have more value to their 

parents than others.   
 

    
 

Rachel persuaded, ―Mom, take me to the pool.  I‘ll put my own sunblock on.  I‘ll let you 

swim all you want.  I‘ll help my little brother swim.‖  
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Sam persuaded, ―Mom, let me go spend the night at Dad‘s.  He misses me. It is his 

birthday.  I miss him too.‖  
 

Day 4:  Once the framework of ideas was filled out, I had students highlight what they 
thought was the best reason they should get what they want. They were to save this 
reason for last in their letter. We had a brief lesson on the format of a friendly letter, 

and then I modeled constructing a letter from the graphic organizer that we filled out 
together.  I saved the best reason for a final sentence that states ―But the most 
important reason you should ____________ is…‖  It is important to remember to model 

how to go back to the organizer to construct the letter. I‘ve had students spend a lot of 
time getting their organizers just right; then I send them off to write their letter, and 

it‘s on a completely different topic!  Some might need extra direction to stick to their 
topic.  
Day 5:  With a little creative planning and, ideally, help from another adult, every 

student got some one-on-one editing assistance so that they could re-write their letters 
and put them in the publishing format that you chose.  With my higher ability kids, 
who are fast finishers, I paired them up and had them fill out graphic organizers based 

on their partners‘ letters.  It‘s an interesting exercise to watch them work in reverse 
and hold their partner accountable!  In other words, can each determine a partner‘s 

audience, desire, and persuasive reasons? 
 

 

 

Tools:  The graphic organizer can be easily produced on a computer.  Envelopes and 
postage (if you choose to have students mail their letters).  

 

 

Publishing:  Since the final product is a letter, students can mail them to their 

parents and get some practice addressing an envelope.  What fun to share in class the 
reactions to the letters when they arrive at home.  Possibly you could keep a tally 

about who convinced their parents and got their wishes.    
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Hailey wrote, ― Dear Mom and Dad, I think we should have a family vacation to the 

ocean.  You can relax on the hot sand and swim in the cool ocean.  My sister Sarah 
and I will stand in the shallow water.  But the important thing is that we won‘t even 

get in trouble.  We will splash the water at each other.‖ 
 

  
 

Jade wrote, ―Dear Mom, I think you should get me a swing set and here‘s why.  I will 
get lots of exercise.  And if you do get me a swing set you won‘t even know I‘m there.  I 
won‘t bother you while you‘re watching tv.  I‘ll be swinging on the swing set.  But the 

most important reason is that the other swing set blew over in the hard wind.  Love, 
Jade‖ 
 

Credit:  The basic premise for a persuasive letter was adapted from the Scott 

Foresman ―Reading Street‖ program. 
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Persuasive Letter 
 
 

I want ______________ to ________________________________ 

                  (person) 
 

Some reasons ____________ should do this for me are: 
                        (same person) 

 
 

1. ____________________________________________________ 
 

______________________________________________________ 
 

2. ____________________________________________________ 

 
______________________________________________________ 

 
3. ____________________________________________________ 

 
______________________________________________________ 

 
4. ____________________________________________________ 

 
______________________________________________________ 

 
5. ____________________________________________________ 

 
______________________________________________________ 

 

 
 

 
 

 
 

Word Bank: 
 

should    best    worst    must   important   need 
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Concept Lessons focusing on Sentence Fluency: 

 

Foods We Like                                                         Karen McGee 

Building On                                                            Jodie Black 
At the Zoo                                                               Jodie Black 
One Old Lady                                                          Jodie Black 

I Caught It                                                              Brenda Freund 
Animal, Animal Rhymes                                          Lisa Daines 

 

 

 

 
What is sentence fluency really?  For kindergartners and first graders it 
can be as simple as putting more than one thing together--in writing.  

Becoming a fluent young writer might begin with recognizing the fluency 
we hear in rhymes, poems and songs.  Brenda Freund suggests ―using 

rhythm and cadence in oral language activities first and taking that 
knowledge to writing.‖  Also early on, fluency is just as Shannon Allan 
describes it, ―tell me more.‖  Students can do this with ―picture and 

words cards, with conjunction vocabulary and ending punctuation,‖ says 
Karen McGee.  Jody Dallas says it is ―getting students to write multiple 
sentences on a single topic, seeing one thing from multiple perspectives 

and explaining it fluidly.‖   
 

 
These sentence fluency lessons do just that, help students put more than 
one thing together, often by relying on predictable rhythms and rhymes.  

Like in the other trait lessons, these are arranged from the easiest to the 
most difficult, spanning skill sets from kindergarten through first grade.  

The written products generated through these lessons are particularly 
appealing to primary students and can and will be read and reread in 
classroom libraries.   

Sentence Fluency is smoothing out the words 
assigned to our thoughts. 
 

“Exposure to songs, poetry and 

stories help children to 

understand the rhythm and 

cadence in written and oral 

language.”  Lisa Daines 
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Foods We Like 

 
 

Tie-Ins 
Trait:  Sentence Fluency—The concept focus is Sentence Fluency as the combining of 

two ideas into one sentence. While formal grammar instruction may be inappropriate 
at this age, simple sentence combining exercises help students become more fluent 
with both their reading and writing; they also help to strengthen students‘ 

understanding of the concept of sentence, a concept which usually doesn‘t become 
stable until about the third grade.   

Topic:  Language Arts  
Touchstone:  Writing Standard 1: Opinion:  A lesson for very early writers in which 
they can express opinions about foods they like.  A perfect lesson for early in the 

school year. 
 

 

Talking:  Using the Word Wall, I showed the children how I made simple sentences 

using just the words that we already know with pictures of words that we can‘t yet 
read.  I demonstrated how I did this by highlighting the words on the word wall with 
tape and then building a sentence on the white board.  We talked about how sentences 

start with capitals and end with periods. 
 

 

   
 

Reading:  This CD contains the song, ―The More We Get Together,‖ as well as lots of 
primary kids‘ favorite songs.  A variety of ―building on‖ books would serve to introduce 
and reinforce the concept of complex sentences.   
 

 

Writing:  After demonstrating on the white board how I built a sentence, I gave 
individual children a card with either a word, a picture, or a period on it. The children 
came to the front of the room and built sentences with their cards.  After building 

several simple sentences in this manner, I introduced the card with the word ―and‖ on 
it, and we then built sentences using compound predicates.  After we repeated this 

activity several more times, I used the cards and built a sentence on the board shelf as 
a model. 
   

Next, students were asked to make a page for our class book following the model.  
They were allowed to come to the table with the small pictures on it and choose two to 

glue onto their pages as rebus pictures and then write their own sentences.  The pages 
were then put together in a class book for all to read.   
 

 

http://images.google.com/imgres?imgurl=http://ec1.images-amazon.com/images/I/319A7ZGKRCL.jpg&imgrefurl=http://www.mymp3lyrics.com/albums-t3.html&h=144&w=160&sz=9&hl=en&start=4&tbnid=vdzj0oU3bca3_M:&tbnh=88&tbnw=98&prev=/images?q=raffi+the+more+we+get+together&gbv=2&hl=en&sa=G
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                                                    Cameron wrote,  ―I like donuts and potato chips.‖ 

 
The next day, the students wrote a sentence in their journals using the same model.  

Instead of using pictures, however, they wrote the sounds that they heard for the 
words they couldn‘t spell and then illustrated their sentences.  The high frequency 
words used in the model had to be spelled correctly. 

 
VARIATIONS:  
 

1) During the first month of school or during a friendship unit, the pictures can be 
     those of students in the class.  Teach the song, ―The More We Get Together,‖  

     substituting ―I see…‖ or ―I like…‖ instead of ―There is…‖ After the students have  
     learned the song, write it on a chart to read as Shared Reading.  Then proceed  
     with the sentence combining exercises as outlined above.  

2) When working on a unit of study such as colors, substitute the color cards for 
the picture cards.  (I see a red ball and a red hat.)  For a farm unit, substitute 

farm animal pictures.  (I like cows and horses.) 
3) To focus on compound sentences, introduce the concept of two complete 

sentences combined with and or but and preceded by a comma. (I like cereal for 

breakfast, and I like a hamburger for lunch.  I like an apple, but I don‘t like 
celery sticks.) 

4) To focus on an introductory clause, have the students build a sentence like, 

―When it is breakfast, I like to eat waffles.‖ 
 

 

Tools:  Using Google Images, I downloaded a group of food pictures, which I thought 
would be young children‘s favorites.  I printed the first batch two to a page.  I then 

made a second batch of the same pictures with four to a page; I made several copies of 
the second batch so students could have some of the same pictures as other students.  

The larger pictures I glued to tag and laminated.  The smaller pictures I simply cut 
apart.  I labeled each of the smaller pictures so that students would have both a 
picture and a word to glue onto a page.  I also put the words ―I,‖ ―like,‖ and ―and‖ 

along with the period on its own piece of tag.  Every student was given a large piece of 
white construction paper for the book page. 
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Publishing:  We made a class book entitled, ―Foods We Like,‖ cover pictured above.  
The students have reread it many times as it resides in the classroom library. 
 

 

Credit:  Thank you to Megan Franklin, Kindergarten teacher at Jessie Beck 

Elementary in Reno, NV for loaning her students to me for this lesson. 
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Building On 
 

 

Tie-Ins 
Trait:  Sentence Fluency—The concept focus is Sentence Fluency as sentence 

combining and using complex sentences with conjunctions. 
Topic:  Reading, Art 
Touchstone:  Writing Standard 1: Opinion:  This lesson results in a great product.  

The children can express their opinion about their favorite colors by rank ordering 
them in the building on book.  

 

 

Talking:  We read all of the building on books mentioned in the ―Reading‖ section, 
taking special note of how there are more words on each page, arranged into ever more 
complex sentences.  Reading books of the same genre inevitably leads the children to 

say, ―Let‘s make our own book like this!‖   
 

 

 
 
Reading:  “My Little Sister Ate One Hare‖ by Bill Grossman is a silly contemporary 

building on book for kids who love to be grossed out.  
 
There are many building on books that are fun for kids and perfect models for this 

writing idea.  Many versions of ―I Know An Old Lady Who Swallowed A Fly‖ are 
available.  Simms Taback‘s and Glen Rounds‘ versions are darling.  In addition The 

Old Lady Swallowed a Pie (hilarious, by Alison Jackson) and a Shell and a Bat (both by 
Lucille Colandro).  Jennifer Ward did ―The Coyote Who Swallowed a Flea‖ and many 
have adapted ―The House That Jack Built‖ (Taback, Winter, Randolph).  Two other 

great building on books are ―The Napping House‖ by Don and Audrey Wood and ―The 
Flea‘s Sneeze‖ by Lynn Downey. 
 

 

 

 

 

 

 

 

 

 

 

 

http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51GXS5W3ZBL._AA240_.jpg&imgrefurl=http://www.amazon.ca/Little-Sister-Ate-One-Hare/dp/customer-reviews/051788576X&h=240&w=240&sz=16&hl=en&start=5&tbnid=F_UWnYQhk08XBM:&tbnh=110&tbnw=110&prev=/images?q=My+little+sister+ate+one+hare&gbv=2&hl=en
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Writing:   
1. Since we did this lesson in early December, we decided to use a Christmas tree 

motif.  As we added colors we added highlights to our Christmas tree.  
  
2. We used ―color cards‖ and added the colors we wanted to use each day.  You 

could guide the idea with the colors or leave it wide open for students to decide 
what to build on.  For early writers using just color words works or the focus 

could move to the color words as adjectives describing other objects or content 
specific vocabulary. 

 

3. We stretched out the ―building on‖ for 5 days, doing one page each day.  
Students ―shopped‖ for their color cards and added the new color to each day‘s 

illustration.  I spread the book making over several days to avoid fatigue.   
 

4. By the end of the week, the color words are built on and the illustration has 

been built too. 
 

 

 
 

Tools:  The book ―Color‖ by Ruth Heller gave my class the inspiration for the building 
on artwork we did for the illustrations in our own building on books. To use the  

―Building On Template‖ just reveal another box for each copying set.  I created color 
cards on the computer by printing color words, several to a sheet, in color.  A parent 
helper cut the word cards apart for me.  
 

 

 

Credit:  As far as I know, I created this idea.  It is meant for very beginning writers, 

but I hope you see how easily the idea can be adapted for more accomplished writers 
and that there is no limit to the ideas that could be associated with a building on 

book.  
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Publishing:  Product: Individual books. 
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Carlton started with non- 
traditional Christmas colors  

and his book turned out  
beautifully. 
 

 
 

Gluing the pages fronts to backs creates the book.  We glued a cover sheet around the 
interior pages. 
 

 
 

Kaden works on his cover. 
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Building On Template 
 
 

 
 

 

       I   like         
 

 

 

 

 

       and   

 

 

       and     
 

 

 

 

 

       and     
 

 

 

 

 

       and    
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There Still Is An Old Lady 
 

 

Tie-Ins:  
Trait:  Sentence Fluency –The concept focus is on Sentence Fluency as the fluency of 

a rhythm.  Using rhyming couplets creates a ―sing-song‖ rhythm to our sentences. 
Topic:  Phonemic Awareness, Reading, Art 
Touchstone:  Writing Standard 3:  Narrative:  In adapting this traditional story, the 

whole class negotiates the narrative of events.   
 

 

Talking:  Our work with this concept begins long before we begin this book.  

Obviously, we do a huge amount of work with rhyming words all throughout the year.  
Leading up to this project, we read many versions of ―There was an Old Lady.‖  We pay 
special attention to the rhyming scheme in each book:  ―Swallowed a dog.  My, what a 

hog!‖  About a day before we begin our book, I tell the kids to begin thinking about 
what animals we might include.  At lunch, I throw a few ideas out there for mulling.   
 

 

                    
Reading:  These are a few of our favorite versions of the classic tale of the old lady who 
ends her life by eating items larger than her own head.  We read all of these mentor 

texts several times before deciding to create an ―Old Lady‖ tale of our own. 
―There was an Old Lady Who Swallowed a Fly‖ Illustrated by Pam Adams, 
―There was an Old Lady Who Swallowed a Fly‖ Illustrated by Sims Taback, 

―There was an Old Lady Who Swallowed a Bat‖ (or a Shell) Illustrated by Lucille 
Colandro, ―There was an Old Lady Who Swallowed a Pie‖ Illustrated by Alison Jackson 
―My Little Sister Ate One Hare‖ by Bill Grossman 

Gather Round: Songs for Kids and Other Folks a CD with a song version of ―There Was 
An Old Lady‖ sung by Pete Seeger 
 

 

 

 
 

 
 
 

 
 

 
 

http://images.google.com/imgres?imgurl=http://www.glasgow.gov.uk/NR/rdonlyres/C297DE74-A10F-4AB3-B99D-9158C9525ED0/0/therewasanoldlady.jpg&imgrefurl=http://www.glasgow.gov.uk/en/Residents/Libraries/GetGlasgowReading/Booksfor0-5/threwasanoldlady.htm&h=226&w=226&sz=44&hl=en&start=8&tbnid=23zq1xt7NfMeIM:&tbnh=108&tbnw=108&prev=/images?q=There+was+an+old+lady+who+swallowed+a+fly&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51GXS5W3ZBL._AA240_.jpg&imgrefurl=http://www.amazon.ca/Little-Sister-Ate-One-Hare/dp/customer-reviews/051788576X&h=240&w=240&sz=16&hl=en&start=4&tbnid=F_UWnYQhk08XBM:&tbnh=110&tbnw=110&prev=/images?q=my+little+sister+ate+one+hare+by+bill+grossman&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.lynpaulwebsite.org/Resources/GatherRound.jpg&imgrefurl=http://www.lynpaulwebsite.org/NS-Novelties01.htm&h=300&w=300&sz=41&hl=en&start=1&tbnid=8JwoD8FiBh0e7M:&tbnh=116&tbnw=116&prev=/images?q=gather+round+songs+for+kids+and+other+folks&gbv=2&hl=en
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Writing:  The writing for this class book is done with the whole class. 

 
1. As a class, we choose the animals the old lady will consume. You can limit this 

to animals you‘ve studied, mammals, etc, or leave it wide open.  But, as we 
choose the animals, we have to think of at least one word that rhymes with their 
name.  No rhyme, no can do.   

2. We work together to create a funny rhyming line.  We put the animals and a 
rhyming word partner on a piece of chart paper.  Some of our best couplets this 
year were, ―I know an old lady who swallowed a chicken.  It was finger lickin‘. 

She swallowed a chicken.‖ ―I know an old lady who swallowed a parrot.  Tasted 
like carrot, she swallowed a parrot.‖  ―I know an old lady who swallowed a lion. 

He was cryin‘, she swallowed a lion.‖ 
3. We order the animals from smallest to largest, by numbering them on the chart 

paper. 

4. We make a group decision about whether the old lady will live or die at the end 
of the story.  The ending rhyme reflects that decision.  ―She was dead and pale.  
She swallowed a whale.‖ 

5. In partners, the kids sign up to be in charge of illustrating one of the animals. 
Partners must repeat their rhyming couplet aloud before being excused to 

illustrate.   
6. Using brightly colored markers on the 5x8 index cards (to lend some 

sturdiness), partners illustrate their assigned animals.   

7. While students work on their animal illustrations, I call partners up to the 
computer to type the words that will be on their page of the book.  ―I know an 

old lady who swallowed a bunny.  It wasn‘t so funny.  She swallowed a bunny.‖  
I stick to the same format for the words on each page to facilitate rereading by 
kindergartners.  

*Note: Our book doesn‘t truly follow the ―building on‖ pattern that the original story 
does, but with a little more effort, or older students, this would be easy to 
accomplish.   

 
 

 

Tools:  12x18 white construction paper with a pop-up section cut and folded in the 
middle.  5/8 white index cards to draw the animals on, crayons, markers, post-it notes 
 

 

Publishing:  A huge part of the fun of making this book is the Old Lady Drawing 
Contest that we made up and participated in as part of our publishing process.  Here‘s 
how that goes: 
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1. After looking closely at all the old ladies in all of our mentor texts, we determine 

that we must decide how our old lady will look. 
2. In partners, students illustrate their best version of an old lady.  These are done 

on white construction paper, and they don‘t need the pop-up cut out yet.  
 
 

                                
 

 

 

3. All of the old ladies are hung in the hallway for display.  I number each one with 

a big red number.  
4. I give each kid two Post-it Notes for voting.  They must vote for two old ladies.  

Two votes allows them to vote for their own, and then the one they really think 
is the best.   

5. The old lady with the most votes is the one who goes in our book.  The winner 

becomes the cover, but then partners must study the winning old lady and 
reproduce her as closely as possible.  In this way we have about ten old ladies 
who look pretty similar.   These old ladies are drawn on the white construction 

paper that already has the pop-up cut out in it.   
6. We glue the index card animal cut outs to the pop-up and glue the words 

attractively on the page. 
7. I glue the pages, front to back (don‘t glue the pop-up section!).  The last old lady 

is glued around the whole wad.  This makes the pop-up work.   

*Note:  Additional pop-up pages can be added to make a title page, a dedication 
page or whatever else you think of.   
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Note that the pop-up section is a two-sided slit in the middle on a 12x18inch piece 
of construction paper.  Make the slits parallel to each other and about 3 inches 

long.  The pop-up is folded in while the paper is folded in half.   
 

The pop-up animal is the visual cue students need to be able to read and reread 
this class book favorite.  Since the animal name creates the rhyming couplet and 

the pages follow the same pattern, all can be successful in reading this darling 
book.  

 

 

Credit:  I‘ve only seen myself do this, but someone else must have.   
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I Caught It! 
 

 
Tie-ins 
Trait:  Sentence Fluency—The concept focus is Sentence Fluency as rhythm and 

cadence. We can use repetitive language patterns, rhythms and cadence in our 
writing, making stories engaging and easy to read.    

Topic:  Reading, Writing, Science 

Touchstone:  Writing Standard 3:  Narrative: In adapting the mentor text, students 

narrate a brief story.  The product is a useful early reader for the whole class.  
 
        

 

Talking:  This lesson is appropriate the first half of the school year once the students 

have learned all the letter sounds and symbols, but I do it in the spring to coincide 
with a unit on insects.  

1. We begin by reading ―I Was Walking Down the Road,‖ enjoying the predictable 
language pattern and rhythm in the short repetitive sentences.  On the second reading 
the children can easily jump in with the rhymes and with… ―I caught it. I picked it up. 

I put it in a cage.‖  
2. We discuss and clap the rhythm of the words in the story, at first focusing only on 

the predictable sentences… ―I caught it. I picked it up. I put it in a cage.‖    
3. Later we focus on the rhythm of the rhyming sentences (i.e., I was walking down the 
road. Then I saw a little toad.) We practice reciting the sentences choppy in order to 

easily hear & feel the beats.   We make this fun by adding marching around the room 
while tapping the rhythm.  Then we say the sentences smoothly, as we would normally 
speak them, to practice sentence fluency, but continue to tap the beat.  We identify 

words with one and two syllables. 
3. We decide to make our own class book using this same language pattern with its 

engaging rhythm. We count the beats in the rhyming sentences and notice each line 
has seven beats.  We must follow this pattern. 
4.  We brainstorm a list of insects and then try our best to come up with rhymes for a 

few.  The rule is we must use different insects than the author uses in her story.  
 

 
Reading:  “I Was Walking Down the Road‖ by Sarah E. Barchas and Jack Kent 

This is a wonderful predictable rhyming tale that my students always adore. The 
repetitive language pattern has rhythm and cadence, and the illustrations are 

engaging and humorous.  Children can read this book early on in the school year.  If 
you have a big book version of this story, it‘s ideal for shared reading. 
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Writing:  We do the writing portion of this lesson whole group as an interactive writing 
activity over several days.  Once the students have written the words ―I caught it. I 

picked it up. I put it in a cage,‖ I make several copies of the sentences and cut and 
paste them onto the pages of our class big book.  This helps us finish this project in a 
timely manner and still maintain interest.   

 

                    
 

Some of our other couplets were,  ―I was carrying a blue rug.  Then I saw a little 

ladybug.‖ and ―I was choosing a green tie.  Then I saw a little dragonfly.‖   
 

 

Tools:  Chart paper, black marker, scissors, glue, blank pages for class big book, 
pictures of the chosen insects, self-portraits from students (to be characters in the 

story), and any clip art or pictures drawn by students depicting other key vocabulary 

 

 

Publishing:  We laminate the pages and make a class big book, displaying it in our 

room for easy access during read-the-room.  It is a favorite class book to revisit again 
and again.  As a sponge activity, I read the book aloud while children march around 
the room and act out the collection walk.   

 

 

Credit:  A common practice of teachers is to incorporate some of the written language 
structures from shared reading in order to invite children to ―write like readers.‖  I 

decided to use this text because the language is engaging for my students and it lends 
itself well to writing innovations at the whole-text level.  
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Animal, Animal Rhymes 

 

 

Tie-Ins 

Trait:  Sentence Fluency-- The concept focus is Sentence Fluency as recognizing 

fluency in the things we read and listen to. Children enjoy reading and listening to 

songs, poems, and stories with rhythm, rhyme and pattern.  These activities play an 
important part in our kindergarten day.  By the second half of the year, students are 
able to identify rhyming words in most stories, songs, and poems. Learning some of 

the basic CVC word families such us the ―at‖, ―ig‖, and ―ug‖ families also gives 
students a chance to play with rhyming words.  Using these familiar word families as a 

starting point, we choose to write our own rhymes that have natural rhythm and 
cadence.   

Topic:  Language Arts 

Touchstone:  Writing Standard 3:  Narrative:  Compact rhyming narratives are the 
outcome of this lesson. 

 

 

Talking:  In the first month of school, we begin to listen for, identify, and play with 
words that rhyme.  Shared Reading books, teacher read-alouds, songs, and poetry are 
sources for rhyming words and patterns.  We play games with the students‘ names, 

substituting the initial phoneme to make rhyming words.  Cody becomes ―Tody‖ or 
―Mody‖ or ―Zody‖ depending on the sound we are targeting. During the second quarter, 

we begin a book of rhyming word families and add to it as the year progresses.   
Rhythm is introduced through the use of songs and dances we do on a daily basis. 
Jack Hartman‘s CD ―Shake, Rattle, and Read‖ is a great source of songs. 

    

―Shake, Rattle and Read‖ by Jack Hartman 

―Llama, Llama Red Pajama‖ by Anna Dewdney 

 

 
 
 
 

http://images.google.com/imgres?imgurl=http://www.jackhartmann.com/images/shake_rattle_read_front.gif&imgrefurl=http://www.jackhartmann.com/cdproducts/shake_rattle_read.php&h=228&w=235&sz=25&hl=en&start=1&tbnid=TJsUTytNqZHbCM:&tbnh=106&tbnw=109&prev=/images?q=shake+rattle+and+read+by+jack+hartman&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.dragonflydrygoods.com/shop/image.php?object_type=product&image_id=1661&imgrefurl=http://www.dragonflydrygoods.com/shop/anna-dewdney-c417.html&h=400&w=390&sz=80&hl=en&start=3&tbnid=dsFP9kTuTN4wBM:&tbnh=124&tbnw=121&prev=/images?q=llama+llama+red+pajama+by+anna+dewdney&gbv=2&hl=en&sa=G
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Reading:  I read the book, ―Llama, Llama, Red Pajama‖ by Anna Dewdney the first 
week of school and the students loved it.  I choose to read this book to them a second 

time in the spring. Before reading, we recalled what we remembered from the story.  
Since they were familiar with the plot, on this reading we focused on the rhythm and 

rhyme of the story.  I left out most of the rhyming words as we read the story and the 
students were able to fill them in. After reading the story we talked about how the 
story flowed like a song because of the rhythm and rhyme.  We reread some of the 

lines and used body movements, snapping, clapping and swaying to emphasize the 
rhythm.  Some of these lines included: ―Llama llama red pajama, reads a story with 
his mama,‖ and ―Baby llama wants a drink, mama‘s at the kitchen sink‖. 

 

Writing:  After reading the story and discussing it, I told the students that we were 
going to be writing our own rhymes. I planned the lesson so that it would take at least 

three days to complete.  

Day 1: I gave the students a choice of three familiar word family words (cat, bug, pig) 
to use as a starting point. We began with a Shared Writing lesson, reviewing words 

that rhymed with each of the targeted words.  A list was made under each word: cat, 
hat, fat, sat, mat etc. Once students had chosen their animals, they began with the 
illustration. Colored construction paper was used to cut out, assemble, and glue their 

animals. We used different size circle shape templates to trace animal heads and 
bodies.  Students chose any color (not necessarily realistic) to make their animals. 

Details were added with marker.   

Day 2: I shared a rhyming template with the students. The template included familiar 
words such as ―little‖ and ―went,‖ and also had a space for writing a color word.  
Students were asked to begin their rhymes with the name of their animals and end 

with words that rhymed with their animals. As a group we brainstormed rhymes that 
would fit into the template and sound right. Some of these included, ―Bug, bug, little 
red bug, went to give his mom a hug,‖ ―Cat, cat, little blue cat, went to get his favorite 

hat.‖ With each example, I emphasized the rhythm and flow through movement. I also 
gave some examples of rhyme that did not flow: ―Bug, bug, little green bug, went to the 

store in his skates to get a jug,‖  ―Pig, pig, little pink pig, went to his garden to get a 
shovel and go dig.‖ Students then used temporary spelling to fill in their copies of the 
template, and write a rhyme.  Color charts labeled with color words were available for 

students to use as a resource. Some of the student rhymes included: ―Pig, pig little 
pink pig, went to show his mom a jig.‖  ―Cat, cat, little orange cat, went to go get really 

fat.‖ ―Bug, bug, little blue bug, went to fill a coffee mug.‖  Students read their 
completed rhymes to the teacher or classroom helper.   

Day 3: Spelling was edited, and students recopied their rhymes using dictionary 
spelling.  Their words were glued under their illustrations.   
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Tools:  Rhyming template, circle tracers for animal heads and bodies, colored 
construction paper, color charts with matching color words 

     
         _________’s Little Rhyme 

                                            
    ______   ______  little  ________   
   
    ______, 
 
     went  _____________  _______. 
 
 

 

Publishing:  All of the student pages were laminated and bound into a class book.  I 
read the completed book to the class and we had fun comparing the different rhymes. 

The book was then put into our class library where students chose to read it during 
independent reading time.   
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Credit:  Original Idea 
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Important to Us 

 

 
Tie-Ins 
Trait:  Sentence Fluency—The concept focus is Sentence Fluency as multiple 

sentences written about one topic.  Staying on the topic can be a daunting task for 
first graders.  By appealing to their knowledge of sports and their senses, this lesson 

encourages complex sentences brought together into a coherent piece of writing.   
Topic:  Language Arts 
Touchstone:  Writing Standard 2: Informative/Explanatory:  Using personal 

experiences, students explain the important points of topics that are important to 
them.   

 

 

Talking:  I‘m a newcomer to ―The Important Book‖ and when I read it I realized, like 
many teachers before me, that it had a great format for creating a class book.  Our 

largest class book project happens in the spring when we are working with verbs and 
adjectives, and the poems lend themselves to having students make different 
observations of the same object or activity.  I read the book to the students daily as we 

worked through this project and discussed the structure that the author used. 
 
I allowed the students to vote on an important topic for our book, and they chose 

sports.  Any topic can be adapted in this format. Depending on how you want to 
publish, plan on at least four days to complete this lesson. I started our writing time 

each day by re-reading ―The Important Book‖ and pointing out different examples of 
strong sentences. 

 

 
Reading:  “The Important Book,‖ by Margaret Wise Brown 
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Writing:   
 

1. The topic for our book was sports, so we brainstormed a list of about 25 
different sports, and each student chose a different one to write about. They 

wrote the name of their sports on index cards so that they would remember their 
choices.  

2. Students were given a graphic organizer to help them focus in on three different 

senses that they could use to describe their chosen sport. The three senses I 
required were sight, sound, and touch.  Ideally the students would come up with 
more details than will fit in the poem so that the teacher can help them choose 

the stronger details.  
3. I gave the students a second graphic organizer to help them organize the 

complete story. Students chose the one most important detail about their topic 
and inserted it into the opening/closing sentence.  For instance, ―The important 
thing about golf is getting the ball in the hole.”  Using the spaces for the 

three middle sentences, I encouraged students to create one sentence from each 
section of their senses chart. Throughout the writing process an adult would 
help students come up with words that would best describe the 

sights/sounds/sensations that they were trying to communicate.  
4. Before transferring the story to book paper, I sat with each student and helped 

him edit his story. I encouraged them to read their stories out loud to me, and 
they ended up correcting many mistakes on their own just by hearing parts that 
didn‘t read smoothly. Once we were happy with the product, they were free to 

rewrite the story on book paper and create a corresponding illustration.  
 

 

Tools:  Senses organizer, Story organizer (following). Art supplies for any illustrations 
your class wishes to do.  
 

 

Publishing:  Any type of publishing format would be acceptable. Our class does one 
―big‖ book each year that is published and bound by an outside company.  These 
samples were part of that book.   
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Karla wrote, ―The important thing about softball is that you hit the ball.  The girls have 

blue, white, and gray uniforms.  The sound of the ball hitting the bat is a boom!  When 
the crowd stands to cheer, the bleachers move.  But the important thing about softball 

is that you hit the ball.‖ 
 

 

 
 

Mark wrote, ―The important thing about race cars is that you can race past people.  

You will wind so you can collect awards.  The seat I‘m sitting on is soft.  The gas 
smells like stink bugs.  And I like all the colorful stickers on the cars.  But the 

important thing about race cars is that you can race past people.‖ 
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Craig wrote, ―The important thing about baseball is that you get someone out.  I feel 

happy when I get to hit the ball and it makes that loud ping.  When they try to get me 
out, the ball smacks into first basemen‘s mitts.  But the important thing about 

baseball is that you get someone out.‖ 
 

                                                                                                                                                                                  

 

 

 

 

Credit:  Many teachers have done similar writing projects with The Important Book, 
and my thanks to any and all that I may have borrowed from!  
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Name____________________   Sport____________________________ 
 
 

Sound Touch Sight Taste Smell 
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Name ____________________    Topic _____________________ 
 
 
The important thing about ___________________ is  
 
__________________________________________________ 
 
__________________________________________________ 
 
 
1. __________________________________________________ 
 
___________________________________________________ 
 
___________________________________________________ 
 
 
2. __________________________________________________ 
 
___________________________________________________ 
 
___________________________________________________ 
 
 
3. __________________________________________________ 
 
___________________________________________________ 
 
___________________________________________________ 
 
 
But the important thing about ____________________ is  
 
___________________________________________________ 
 
___________________________________________________ 
 
___________________________________________________ 
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Concept Lessons focusing on Conventions: 
 

Writing Rainbows                                                      Kristy Grow 

Five Turkeys                                                              Deelynn Armstrong 
I Can See It!                                                              Jodie Black 

Conventional Conversation                                       Jodie Black 
Write me, right!                                                         Leta Rabenstine 
Down by the Red Barn                                              Brenda Freund 

 

 

 

 
What are conventions really?  The concept of conventions is really some 
simple rules for writing that help us understand what we are reading and 

what we have written.  Jodie Black tells her students, ―all this stuff got 
decided before you were born.‖  Now the job is to make students part of 

the group who understands and can use the code.  ―Don‘t be afraid of 
them!  Teach them, but keep it simple,‖ says Traci Mendoza. ―Plant the 
information and let them explore.  Don‘t worry when they use them and 

confuse them.‖   
 

When the concept of conventions is closely tied to the concept of voice, 
students are likely to recognize how powerful certain punctuation can be.  
As Lisa Daines restates, ―An awareness of audience helps kids buy into 

the need for conventions.‖  When I am ―talking‖ to a specific audience 
and I have a desire to get my meaning across, I want to use the tools at 
my disposal to make that happen.  These lessons focus students‘ efforts 

on communicating with known audiences for particular reasons.  A wide 
variety of products is the result. 

   
 
 

Conventions help signal what we are thinking so others can read with our voice. 

 

“Not all students will be 

developmentally ready to use 

conventions consistently.  Use 

them as a guide.”  Lisa Daines 



 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 138 

Writing Rainbows 
 

Tie-Ins 
Trait:  Conventions—The concept focus is Conventions as high frequency words. It is 

imperative for kindergartners to read and write high frequency words with ease. In this 

lesson, key high frequency words are practiced over and over. 
Topic:  Reading, Interactive Writing, Art 
Touchstone:  Writing Standard 1: Opinion:  Simple similes help students express 

their opinions about colors.  This lesson is for early in the school year.  
 

 

Talking:  After reading many books about color, we discussed all the colors of the 

rainbow.  ―Who can tell me the colors in a rainbow?‖ I asked.  ―Do you have a favorite 
color? Turn towards a partner and tell your friend your favorite color in the rainbow.‖  
We then talked about each color. I asked what kinds of things would be red, yellow, 

orange, purple, green, or blue.  Each student was asked to share his ideas with his 
partner, naming just one thing for each color.  We made a class list of these ideas.  
 

 

 
 
Reading:  I began the lesson by reading the book ―Cat‘s Colors‖ by Jane Cabrera ,  a 
beautifully illustrated story describing the colors of things in the cat‘s world.  Prior to 

this we had read ―My Many Colored Days‖ by Dr. Suess, ―Hailstones and Halibut 
Bones‖ by Mary O‘Neil and Leo Lionni‘s  book ―A Color of His Own.‖  The pattern of 

language in these books leads into our interactive writing experience. 
 

 

Writing:  As a group, we selected our first color for our class big book.  We discussed 
what might be red. Then, we voted for our favorite sentence and wrote that sentence 
on our first page. Each day we chose two colors to write about interactively until our 

class book was finished.  I glued the words onto the matching colored page, and a 
student was chosen to illustrate what we had written.  In our shared reading, we had 

been working on the high frequency words is and for.  My goal was to help students to 
acquire these high frequency words by maintaining the pattern in our class book.  
(____ is for ___.)  By modeling this idea in interactive writing, students would be more 

successful for independent work later on.  Our class book took approximately one 
week to complete.    It read: Red is for a stop sign. Orange is for a carrot.  Yellow is for 
the sun.  Green is for a turtle. Blue is for the ocean. Purple is for a flower. 

http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51A6JPJ6ZRL._SL500_AA240_.jpg&imgrefurl=http://www.amazon.ca/Cats-Colors-Jane-Cabrera/dp/014056487X&h=240&w=240&sz=18&hl=en&start=4&tbnid=8Bva5SSqwCbPcM:&tbnh=110&tbnw=110&prev=/images?q=cat's+colors+by+jane+cabrera&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.adoptionblogs.com/media/KoreaAdoption/MMCD.jpg&imgrefurl=http://korea.adoptionblogs.com/c745&h=240&w=240&sz=13&hl=en&start=2&tbnid=39eP8EfmeVJvkM:&tbnh=110&tbnw=110&prev=/images?q=my+many+colored+days+by+dr.+seuss&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://ak.buy.com/db_assets/prod_lrg_images/154/30485154.jpg&imgrefurl=http://www.buy.com/prod/hailstones-and-halibut-bones-adventures-in-color/q/loc/106/30485154.html&h=250&w=250&sz=14&hl=en&start=1&tbnid=lT6HdHsHYscKiM:&tbnh=111&tbnw=111&prev=/images?q=hailstones+and+halibut+bones+by+mary+o'neil&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://www.crizmac.com/images/products/a_color_of300.jpg&imgrefurl=http://www.crizmac.com/online_catalog/store.cfm?step=display&productid=2307&h=244&w=300&sz=19&hl=en&start=3&tbnid=volJ58KDeMtMJM:&tbnh=94&tbnw=116&prev=/images?q=a+color+of+his+own+by+leo+lionni&gbv=2&hl=en&sa=G
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 Each student then wrote an individual color book, a smaller version of our class 
book. Student books were made in advance using one 5 ½‖ X 9‖ of each of the 

following colors of construction paper:  red, orange, yellow, green, blue, and purple. 
Students were encouraged to use resources around the room, such as color balloons 
containing color words on them to ensure correct spelling.  After writing on their own, 

students were encouraged to illustrate each page. 
 

           
             Orange is for a lollipop.                                Purple is for grapes. 
 

 

Tools:   Chart paper, marking pens, correction tape, construction paper. 

 

 

Publishing:    As a class, we read and re-read our interactively written class book. We 
placed the big class book in our class library for students to read at their leisure.  

Students made individual books. Students placed their finished products in their book 
box to read and re-read individually or to a buddy.    
 

 

Credit:  As far as I know this is my original idea. This lesson was done at mid-year in 

kindergarten but could be adapted to older students by adding in descriptive words.  
For example, older students might write, ―Orange is for a crunchy carrot.‖  
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Five Turkeys 
 

 

Tie-Ins 
Trait:  Conventions –The concept focus is using Conventions to help us organize and 

give voice to the ideas in our poetry.  Using a popular and familiar rhyming poem 
structure, the students have an opportunity to use and reuse important punctuation 
in a supportive interactive setting. 

Topic:  Interactive Writing - Poetry 

Touchstone:  Writing Standard 3:  Narrative:  As a whole class, the students agree on 

a narrative for the five little pumpkins.  
 

 

Talking:   
 

1. During the month of October, I introduced the poem ―Five Little Pumpkins.‖  
Throughout the month, we completed various activities centered on the poem.   

2. The students learned to recite the poem with hand movements. 
3. We discussed the storyline of the poem. 
4. The students acted out the poem while reciting specific pumpkins‘ lines.  We 

gave different voices to each of the five pumpkins.   
5. The students colored the mini book published by DLTK. 

6. During centers, the students ―read‖ the book several times. 
 

   Reading:   
―Five Little Pumpkins‖ created by Leanne Geunther.  This mini book is available for 
free online at www.dltk-teach.com. 
 

 

Writing:   
 

I conducted the interactive writing activity in small groups with four to five students in 
each group.  I guided each group in writing the poems.  We created two poems, one for 

the A.M. session and one for the P.M. session.   
 
The first small groups created the setting. The A.M. class wrote, ―Five little turkeys 

walking to their nest.‖  The P.M. class wrote, ―Five little turkeys sitting in a cage.‖ 
 
The second groups created dialogue for the first turkey.  The third groups created 

dialogue for the second turkey and so on.  The last group created the conclusion. 
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During the interactive writing, the students in each group took turns writing words 
and some of the punctuation on the chart paper.  As we added quotation marks we 

made note of when and why these marks were needed.  We did the same for periods, 
commas and exclamation points.   

 
Students who were not writing on the chart paper were engaged with writing on dry 
erase boards with dry erase markers the words being written on the chart paper. 

 
Many, many readings were necessary during our interactive writing, which provided 
ample opportunities for us to practice using the punctuation to help us give voice to 

each of the turkeys.   
 

 
Tools: Chart paper, markers, dry erase boards, dry erase markers.  
 

 

   
 

Five Little Turkeys reads:  Five little turkeys walking to their nest.  The first one said, 
―You are the best!‖  The second one said, ―There are bugs everywhere.‖  The third one 
said, ―Let‘s go, eat and share!‖  The fourth one said, ―Oh my, these insects are 

yummy.‖  The fifth one said, ―They are crunchy in my tummy!‖   Then they gobbled, 
―We are full and need a rest.‖  And five little turkeys waddled back to their nest.   
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Five Little Turkeys reads:  Five little turkeys standing in a cage.  The first one said, 

―I‘m five years of age!‖  The second one said, ―I want to get out!‖  The third one said, 
―Let‘s give a big shout.‖  The fourth one said, ―We can use our beaks.‖  The fifth one 
said, ―That will take weeks!‖  They pecked and pushed until they opened the gate.  And 

five little turkeys ran away before it was too late!   
 

Publishing:   
 

When the poems were complete, we read them as a group and each student signed 
his/her name to the bottom of the poem.  The A.M. poem was read to the P.M. session 

and the P.M. poem was read to the A.M. session.  The students in each session 
memorized their own poems and added their own hand movements.  In this way, the 
text was made available for even the most limited readers to read.   In all of our 

subsequent readings we made note of how the punctuation marks throughout the 
poem helped us to read with the correct voice and the correct expression.  
 

 

Credit:  To Jodie Black for showing me that interactive writing can be a part of 

kindergarten curriculum from the beginning of the year and that students love to 
recite poems that are fun!  To my 58 Kindergartners for being so willing to be creative. 
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I Can See It! 
 

 

Tie-Ins 
Trait:  Conventions—The concept focus Conventions as punctuation rules. 

Conceptualizing punctuation as symbols help guide a written conversation: quotation 

marks, question mark, exclamation point. 
 
Topic: Reading, Social Studies 

 
Touchstone:  Writing Standard 2: Informative/Explanatory: After a field trip, we used 
technology and conventions to explain things we saw on our trip.   

 

 

Talking:  
1. We began by reading ―Head to Toe‖ several times and performing the motions 

and chanting the refrain, ―Can you do it?‖  ―I can do it!‖  
2. The writing lessons followed a field trip to the supermarket, but this lesson 

works well following just about any field trip or any content study involving 

artifacts. 
3. The talk surrounding this lesson preceded the writing by a week or so and 

extended after the writing as we continued to use our ―interactive‖ product. 
4. Our first writing, done interactively, involved changing the refrain to ―Can you 

see it?‖  ―I can see it!‖  This better matched the ideas from our field trip.  Other 

refrains might work for you. 
5. The talk during this interactive writing was about why and how we use a 

question mark and an exclamation point.  When a question is asked, you feel 
like answering.  When you feel like answering with emotion, we use an 
exclamation point.  

 

 

 

 
 
Reading:  “Head to Toe‖ by Eric Carle 

This is basically an exercise book for primary kids.  It provides a wonderful way to get 
into the book prior to creating the conversation idea presented here.  ―I am a gorilla 
and I thump my chest. Can you do it?  I can do it!‖ 

 

 

 

http://images.google.com/imgres?imgurl=http://www.picturebookart.org/images/uploads/EricCarleMuseum/shop/766_MD.jpg&imgrefurl=http://www.picturebookart.org/Shop/Eric_Carle_Themes/From_Head_to_Toe&h=410&w=285&sz=49&hl=en&start=4&tbnid=vcB2Tg360igVXM:&tbnh=125&tbnw=87&prev=/images?q=head+to+toe+by+eric+carle&gbv=2&hl=en&sa=G
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Writing:  
The remainder of the writing was completed in two parts. 

 
1. In the first part, we focused on using question marks and exclamation points, 

but I worked to help the children conceptualize quotation marks.  Toward this 

end, I took ―head shots‖ of each student.  In one half of the photos the child was 
facing left and in the other half, the child was facing right.  I trimmed these 
photos and glued them to 9x12 white construction paper.  Our ―conversation‖ 

then happened in a ―talking bubble.‖  We could literally see ―the words coming 
out of our mouths.‖  This talking, the words out of mouths, is what we identify 

with quotation marks.  The right lookers wrote ―Can you see it?‖  in their talking 
bubbles.  The left lookers wrote, ―I can see it!‖ in their talking bubbles. 

 

2. Using photos I took during our supermarket field trip, we wrote on sentence 
strips the names of the items represented in the photos.  We made five 
supermarket ―posters‖ each day for a week, until we had a library of 20 

environmental vocabulary words.  Photos and words were glued to white 
construction paper.  At the last minute we decided to add the question, ―What is 

it?‖ to the top of the posters.  This completed the ―conversation.‖ 

 

 

Tools: Photographs or drawing of objects/people/artifacts associated with previous 
learning/teaching.  Photographs of the children‘s heads, one half looking left, one half 

looking right, sentence strips, 9x12 white construction paper, glue, permanent 
markers.  
 

 

Publishing:  Product: Interactive Wall Display 

 

  
 
How we used it: 

 
We hung our Supermarket vocabulary posters along the hall.  As a ―reading the room‖ 
activity, students take their head shot, find a partner, someone looking the other way, 

match themselves up on either side of a vocabulary poster and read a conversation.  
We had our conversations over and over.  
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This reading reinforces left to right sweep and the sight words: can, see, you, it, I.  
 

 

 
 

Aiden: ―Can you see it?‖ 
Jakob:  ―I can see it!‖ 
Aiden:  ―What is it?‖ 

Jakob:  ―Cards.‖ 
 

 
 

Jaden:  ―Can you see it?‖ 

Owen:  ―I can see it!‖ 
Jaden:  ―What is it?‖ 
Owen:  ―Vegetables.‖ 
 

 

Credit: As far as I can tell, I thought this idea up based on the structure from  

―Head to Toe.‖ 
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Conventional Conversation 
 

 

Tie-Ins 
Trait:  Conventions—The concept focus is Conventions as rules.  In kindergarten, as 

in life, we have some unwritten rules for making friends and some more explicit rules 
to follow in the classroom.  We wanted to write those down as a way both to give 
advice to future kindergartners and to prepare ourselves for first grade. 

Topic:  Social Studies, Reading 
Touchstone:  Writing Standard 2: Informative/Explanatory:  Students use detailed 

illustrations to explain answers to important questions.  Doing individual word 
processing creates a good technology interface.  
 

 

Talking:   

Day 1: On chart paper, I drew a series of stick figures representing situations and 
conversations that kindergartners or first graders would be having in order to make 

friends at the beginning of the school year.  Using these visual representations, the 
students generated, with guidance, a series of questions that might come up in these 
hypothetical conversations and in other ―beginning of the year‖ conversations.  As we 

worked and talked about questions, we realized there were more questions that might 
need answering, in the fall, to make the transition into kindergarten/first grade easier.  

We listed all we could think of.  During this discussion, I also pointed out the question 
mark at the end of each question.  I made sure that about 25 questions were 
generated so each child could choose one to represent in the next part of our project. 

 
Sample questions: 

1. Can I play? 

2. What‘s your name? 

3. Do you want to play with me? 

4. Will you share? 
5. May I go to the bathroom? 
6. May I have a tissue? 

7. Will you be my friend? 
8. How old are you? 
9. What are you playing? 

10.Can I have one? 
11.What do you want to play? 

12.Can you help me? 
13.Can I help you? 
14.Where can I sit? 

15.Can you make room for me? 
 

Once we started listing questions, the children really had no trouble coming up with 
good ones.  
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Reading:  “No, David!‖ by David Shannon.   This mentor text serves to start a 
conversation about the rules at home and at school.  Knowing how to follow the 

―conventions‖ at school makes for a smoother transition into kindergarten/first grade.  
―Yo! Yes!‖ by Chris Raschka.  I used this text to draw attention to how the punctuation 
works to tell us more about what is happening than the vocabulary otherwise would.   
 

 

Writing:   
Day 2:  We began by rereading the questions we had written on the previous day.  For 
several of the questions, I had the students role play the situation inherent in the 

question.  Finally I cut up the questions into individual strips.  I used one of the 
questions to model the next step in our project. 

 
Day 3: In partners, the students worked to represent the situation surrounding their 
questions with stick figure drawings.  Stick figure drawings, with some short lessons, 

work wonderfully for depicting the human form, often difficult for primary students.   
 

 
 

 

We took our sentence strips with us to the computer lab and typed our questions.  

This gave us yet another situation in which to focus on the question mark.  We glued 
the questions onto the 9x12 white construction paper with our illustrations. 
 
 

 

 

 

http://images.google.com/imgres?imgurl=http://www.educationworld.com/a_books/images/no_david.jpg&imgrefurl=http://www.education-world.com/a_books/books060.shtml&h=318&w=240&sz=15&hl=en&start=1&usg=__1Wvy4NJw7rKAU2QQFl7qQgk6Ggo=&tbnid=3m-V67stCJT5PM:&tbnh=118&tbnw=89&prev=/images?q=no+david+by+david+shannon&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/510JY2KC5CL._SL500_AA240_.jpg&imgrefurl=http://www.amazon.co.uk/Yo-Yes-Logy-Venture-Health/dp/0531071081&h=240&w=240&sz=15&hl=en&start=4&usg=__BGlO0SaklBeAfg0vpLOrq9hBA3A=&tbnid=-Q6jlwSA1smJ0M:&tbnh=110&tbnw=110&prev=/images?q=yo!+yes!+book&gbv=2&hl=en&sa=G
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Tools:  chart paper, 9x12 white construction paper, the book ―Stick Kid‖ by Peter 
Holwitz might be handy in giving your students some examples of stick figures. 

 

 
 

 

Publishing:   

Day 4:  In partners, the students shared their questions/situations with the whole 
class.  They described the scene in the illustration and the conversation that might 

surround it.  If they wanted to, students role played the conversation fully.  We 
decided on an order for the pages of our instruction book and bound it together.  This 
book will remain in our classroom library and will serve as the ―instruction manual‖ 

for next year‘s kindergartners when I read it to them in the fall.  I plan to write this 
book each spring as a way for my almost first graders to reminisce about kindergarten 

and its little stresses.  And don‘t we see that we‘ve already answered some questions 
about first grade! 
 

 
 

Tori asks her future teacher one of the most important questions! 

http://images.google.com/imgres?imgurl=http://www.flreads.org/Children's Book Award/covers/2005books/StickKid.jpg&imgrefurl=http://www.flreads.org/Children's Book Award/extensions2005-6.htm&h=187&w=146&sz=6&hl=en&start=12&usg=__P_ENP7Oxnll8Ja0l966zb6tcFyM=&tbnid=7bEtqo-VPaxzIM:&tbnh=102&tbnw=80&prev=/images?q=stick+kid+by+peter+holwitz&gbv=2&hl=en&sa=G
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Owen demonstrates one way to start a friendship.   
 

 

Credit:  I saw the kindergarten teachers at Agnes Risley in Reno, Nevada use ―No, 
David!‖ to make a rule book for their students.  I borrowed on that idea to make this 
book. 
 

 



 

© 2012 Northern Nevada Writing Project.  All rights reserved.  (http://nnwp.org) 
Picture book covers have been included in this guide to encourage support for the authors/illustrators who created them. 150 

Write me, right! 

 

 

Tie-Ins 
Trait:  Conventions—The concept focus is Conventions as rules for (written) 

conversation.  Letters can be long distance conversation.  Following the rules helps us 
understand each other.  
Topic:  Language Arts 

Touchstone:  Writing Standard 2: Informative/Explanatory:  This lesson results in an 
informational poster about how to write a good letter.  The poster is useful throughout 
the school year.  

 

 

Talking:  Penpal letters can be difficult to decipher in first grade.  The need for 

conventions is apparent when we try to read them!  I could tell my students were 
ready for some editing and revising instruction when they expressed frustration while 

trying to read other students‘ writing.  This is the lesson I used: 
 
Step 1:  Students paired up with their writing partners, and each student read the 

penpal letter he/she received to his/her partner.  Most students struggled, even 
though it was the second reading of the letters. Partners helped each other figure out 
the tricky parts.   

Step 2:  We met as a whole group, and talked about the experience of reading our 
letters, trying to answer the question, ―What made the letters easy or difficult to read?‖ 

Step 3:  I put one of the most correct and clearly written pieces on the overhead.  We 
read it whole group and talked in pairs about what made the piece easy to read.   
Students talked to partners about what made the piece easy to understand.  We made 

a cluster of our ideas on the board.   
Step 4:  The next day we came back to our cluster.  On chart paper, I wrote, ―It‘s easy 

to read if…‖ We did a shared write (interactive would be even better) listing the 
attributes of easy to read work.   
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Reading:  “The Jolly Postman or Other People‘s Letters‖ by Janet and Allan Ahlberg is 

a great mentor text to create anticipation prior to beginning the work on penpal letters.  
In ―Meerkat Mail‖  by Emily Gravett, the main meerkat tells his travel adventure story 

in postcards to home.   
 

 

 

Writing:  After our shared write, students went back to their desks and wrote back to 
their penpals.  Eventually they worked in pairs to revise and edit the letters, using the 

chart we created.   
 

 

 

http://images.google.com/imgres?imgurl=http://busstop.typepad.com/blog/images/jolly_postman_1.jpg&imgrefurl=http://busstop.typepad.com/blog/books/index.html&h=184&w=250&sz=13&hl=en&start=5&tbnid=MfB0ZY9wiChDzM:&tbnh=82&tbnw=111&prev=/images?q=jolly+postman+children's+book&gbv=2&hl=en&sa=G
http://images.google.com/imgres?imgurl=http://ecx.images-amazon.com/images/I/51BV3HDXS8L._SL500_AA240_.jpg&imgrefurl=http://www.amazon.com/Meerkat-Mail-Emily-Gravett/dp/1405052155&h=240&w=240&sz=16&hl=en&start=5&tbnid=4pgZjgaxeOKERM:&tbnh=110&tbnw=110&prev=/images?q=meerkat+mail+children's+book&gbv=2&hl=en&sa=G
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Tools:  Penpal letters or student writing samples, overhead transparency of easy to 
read student work, chart paper. 
 

 

 
Publishing:  The letters created for this lesson were sent off to our penpals after 
students copied them onto fancy paper.  The important product from this lesson was 

the student created ―It‘s easy to read if…‖ list.  This list is displayed in our room and is 
now a part of each student‘s writing folder.  We draw on those ideas not only for letter 
writing, but for all the writing we do in our classroom.  
 

 

Credit:  The It Is ―Easy to Read If‖ idea is loosely based on an idea from Lucy Calkins, 
Units of Study for Primary Writing:  A Yearlong Curriculum. 
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Down By the Red Barn 
 

 

Tie-Ins  
Trait:  Conventions –The concept focus is Conventions as security, moving us 

comfortably from what we know to what we don‘t know.  

Topic:  Reading, Writing, Science 
Touchstone:  Writing Standard 3:  Narrative: Students write a simple two part 

narrative about a farm walk.   

 

 

Talking:  This lesson helps to build confidence in students who are struggling to use 
what they know in their independent writing.  I teach this lesson the spring semester 

with our farm unit, when we know all the letter sounds and symbols, and have a basic 
knowledge of sight words, spaces, periods, question marks, etc. 
1. We read ―Brown Bear, Brown Bear, What Do You See?‖ for shared reading early in 

the year, as well as ―Polar Bear, Polar Bear, What Do You Hear?‖ Therefore the 
students are very familiar with this language structure. We revisit the Brown Bear 

book on the first day of our farm unit to refresh our memory.  
2. I tell the students we‘ll be making our own books similar to Brown Bear.  We begin 
by making a list of farm animals and their natural colors (ex: red hen, blue bird, white 

sheep, spotted dog, etc).  Later I enlarge and color the attached animal pictures with 
the animal name and color printed below each picture, and make word cards for the 
statement… ―I see a _______  ________ looking at me.‖   

4. I write on the board the question ‗Down by the red barn what do you see?‘ We 
identify words we know and the question mark.  We read the question together and 

determine that questions are usually followed by an answer.  We decide which farm 
animal will be down by the barn and discuss what the answer will be using the 
language frame from ―Brown Bear, Brown Bear.‖  

5. I invite several children to the front of the class and distribute the word cards and 
the animal card in random order. We have fun unscrambling the words in the 

sentence to physically build the answer to our question. (i.e.: I see a yellow duck 
looking at me.)   
6. We do this several more times with each animal card until everyone has had a turn 

to participate in building a sentence.  
_____________________________________________________________________________________ 
 

Reading:  
―Brown Bear, Brown Bear, What do you see?‖ by Bill Martin Jr./Eric Carle              
―Polar Bear, Polar Bear, What do you Hear?‖ by Bill Martin Jr./Eric Carle.  

These are OUTSTANDING books for all ages! They incorporate colors, animals and 
repetition, and children catch on quickly to the language pattern. 

 

http://www.amazon.com/gp/reader/0805053883/ref=sib_dp_pt/103-6008965-3422209
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Writing: Each day I choose one page in our book to work on. I begin the lesson each 

day by writing (with student assistance) a sample (on the board) of the answer to the 
question ( ex: I see a yellow duck looking at me.) We discuss spaces, punctuation, and 

location of the sight words.  Then I erase the words, but leave ―blanks‖ for each word 
as a guide or template for the students. I also leave the animal card on the board that 
matches the page they are working on for reference.  The students color the picture 

and write the answer to the question ―Down by the red barn what do you see?‖ on 
each page.  Students are encouraged to work independently, but of course teacher 
assistance is determined by students‘ needs. Assistance decreases as the students 

become more familiar with the routine and grow more confident with their writing.   

 

 

Tools:  
Copies for each student, made in advance, of the following: 

1. The cover of the book which includes an uncolored picture of the barn and the title 
―Down by the Red Barn‖. 
2. The pages for the book, each page includes an uncolored picture of the barn with a 

different animal beside the barn.  At the top of the page is the question, ―Down by the 
red barn what do you see?‖  At the bottom are lines for students to write the answer to 
the question. 

  
Crayons, glue, card stock, stapler, laminating machine 

 

 
Credit:  I inherited an old teacher-made version of this book when I took over as the 
kindergarten teacher at my school, so I‘m not exactly sure where the idea began. 

However, I updated the pictures by going to Google Images.  

 

 

 
Publishing:  Once all pages are completed I assemble each book.  First I glue the cover 
of the book onto card stock and laminate it.  Then I laminate a blank sheet of 

matching cardstock for the back cover. I arrange all pages of each book in the same 
order and staple between front and back cover. We gather together and read our new 

books with the whole group. Students trade books with other students and 
independently read each other‘s work. This year we gave our books to our moms as 
part of our Mother‘s Day gifts. The students are very excited to be authors and to 

share their published books with their families.  
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Lizette writes, ―I see a spotted dog looking at me.‖ 
 

 
 
Alicia writes, ―I see a brown cow looking at me.‖ 

 

 
 
Rodrigo writes, ―I see an orange cat looking at me.‖   
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Down by the red barn 

what do you see? 
Down by the red barn 
what do you see? 
Down by the red barn 
what do you see? 
 

 

 


